=

i
BRI -~ “ -
SESRI 1 (8l s dools

@l &3Laidlly dacloiall tigal snso m
The Social & Economic Survey Research Institute m'




2015 kb 8 astail) du) s

Al ) alid)

Jnsa A
2016 e

Lnesall LalaBY) 5 Lelaia ) Cgad) dgae
L daala

skl dasall Q713 Gsdua e






Bamadl | Aalard¥ly Arcloia¥l Eigmdl dan o6 B

Laolmy el 2pslaid¥ly Luelaan¥l Gigmdl tae Jib (o yoyadll 1da slue) @
Lzl 2olaid¥ly Lelarndl Sigmdl wan uwl 2008 ale 3 aslid) die ks
dpdmd e delad Bagxll ddle Slily 859 czawid] e daild Agd At Ay
Uy § gmdly Slulewdl 2elyog badases ) B8LYL L g9 Laslaely bsls¥l
kb

A8latlly duelaaWy Aalatd¥l Llasll Jo> dmadl Sgmdl clya] e aall Jony
el oo sl Guiing (Ghall parzll 2uald g duein) Lgummg bl Aol LS &I
Dozl Az plazinly Glag Lad Jhad dasle Jols whuall oy J] aeldl
oyl Aga slael (8 e s)liaely Loddy (Gl leasdd] oo BBMasl cllzg Apad)
dedl Soey ol L uamily o Loldl o=l slz] (o shd dasle Dby
of G Slegasll e pals JSdo ASAN ae dmadl Sigmdl Jlme § oyl
sl Bllai e g haall paizlly (02891 pazell

el ey padl

b daal> uslailly Lzl Ll CaSe sy cgaleadl (agra/ e8!

Bslii¥ly Tuclen¥l ipmdl weme oot Sl ke Cadalll /55l
lad Aaals (e

b8 Aasls Aol 4K dee (goleall a1/ 5938 |

arlye

el 2Lty Tuelats¥! Eigmd) dan sais <) oyl e Goaa /3538l
lad dasls>

Obicdae daels Awliwd! aluly)dl 5850« JuasS Toud/5 5938 )

Baslema¥l Smdl dgre colaboadl dlme € cGeio osse (uel/5 sl
s dasls caeadl 2sLazs¥l

Byslimis¥ly Busleia¥l Gigmall dgnn LAYl 3S5e 8y de <03 by J O el
s ks mad)



el (3109

s Aaals Al Bslaii¥ly Aeless¥) Egmd) dgnn o5 w13 xS/ 55580
a8 Anals Aemadl Zslazi¥ly AelasYl Syl deas «aeoldll oyt Lo,
bt dasl> Asad) oLatd¥ly eloandl Gigmdl wae nlise pups Gl
a8 Znals il ByalasiVly Luelein¥l Sl snn (oS ool e b3
s Gl Aoead] Bolazs¥l daclozs¥l Syl s «obiadll i s

:bled! e

Leelarn¥l Gigmdl dae cradl Sldes juie pasall dpadl <l Jiad 5xall/ Sl
Sl daels Aad) Lolazidlg

Leben¥) Gigmdl b mudl cldee guclun ciude damay e paalnl Do
Sl daals Aad) Lolazidlg

Lolazs¥ly Luelara¥l Gigmddl dan (loslall Lz sleiss alin yuie «sdse (o]
Sl daals Al

Leben¥l S dl wan cloglall Lo glois aldn pie el we o aliac
Sl Zasls Amad) LolaisYl

Azmad) 2oLats¥ly Lelara¥l Bgndl dan LirgleiSall Slasi (gl oal
s dasls>

Er A apladl e alasley yyadll lda (e A9 ASTY! eudd) e oUW
http://sesri.qu.edu.qa/ a3l 5,L;




sy S

soailly ;S tILu)Jaj daolzy Lmad! LolaidVly dclainyl Gig=dl e poaL
leee g lagealun e onadldl cniusgall

J.Iaé‘ 1‘3\.:_” p._g.l.:.]’.”j (c._n._\.:.ﬁ‘ B)b’j

Obicdae Lasls cdelainy Gigxdl 2 L_? Lwlead) Slalyudl 3850

de o dl olzelly Sall Aeeadl Rolais¥ly Teles¥l Ssmdl dgae puii
Lmud) LolaidVly deloasy| Lj.zg.n Las (e g&}bﬂ o a.a._g.éi A 9 M\
L_fL" dadalyg .ij é)}l.(‘_n G294 A L}La_” ﬁ.é_bu_llj f&é.‘a_:.n 85139 (a9 ‘)Jaé daaley

Q.J..U\ ‘_wl_xlb_ Qg.:)b:ﬁ\j ‘W)_xlb ‘)}AS\ ;L!,_bij ‘_,M!a.ﬂ =y A.Q.a.L\ M LS
s> almall Al e 2la¥ly ! @ aS5laell cretdl 0@y oo AiSTI Ig=is
o) HSCAdl d gt LS s 3 eedadll Ul ALl Silegiagll (1o Aegite degazme
(Sl daadl Byl 15al8 () cndyddly cOLLAL ol dage 19155 ! ol ¥l
gzl e Hlas Sl Byapally (uSad Vg cnalsll syl (2 st 1da @ Baylsdl o 1Y)
Lelar¥l Ggmdl wae ol pe hd dasls ol adl Lolazd¥ly dclosd
oanll e @ 5,5 U8 s of Uas 6f dogus Jomits L) 2psLiazs¥ly

:JW olgradl J) o lluaradl diem g5 (S

Gt duguztl 4astl - (s dasls Lmud) LolatdVWly Leladl Sgxdl s
S

2713 oo s ol

+974-4403-3020 :casl ]! ]

+974-4403-3021 : uSLall o3,

sesri@qu.edu.qa ;9 ASTY! sl

www.sesri.qu.edu.qa : g AT adsll

© 2016 mewd) LolnidNly dclaas| bj.xg.n BOE Y



D s ol
12 eeeeeeee e Lodde
T e zaldl slas
27 s zaldl ssixe
27 e Syl Aadanll slglly dw ol sl
3 oo e eeee et et ity &y Lasy|
A0 oo Slo sl daslsdl
B2 oo maell Lz 13le
6



Joluztl 2l

10 e 2015 alat Jhad § @elandl dlys § oSHladls oplad) slael :1 Joua
16 e zalidl sulas o3 cawially Cnylo¥l cilezgig eyl 2 Joua
23 e zald) soima oLy oyl a¥ly riall Sl oguasts ¢l :3 Joux

ey gulyy Juad 8§ galdl orml dlanadl ol pla] dazle 4 Joux
2 e 2015 ale § cumill
3T e Lssyull CaSI e raslly Cnsy oY) lezgig £l 25 Jgun
36 e Ol sy Adaad cwwyall Ad8le 16 Joox
3 e Ol @uds laad cnsylo¥! Ad8ln 17 Joux

7



JSaY! dails

1T (Aaliad) (oylall) malill plas s caially Owplo¥l Slegig ol)] 11 (84
] Aoyl 55U e zalill ulae e L caall el 2o 2 K
17 e (Alazall poylall) 2015 ale 3 4ud Gusyuisll iy oLl
diadll 3 AST o wlpe D maldl) pylal dlazadl Luyladl ls) dadle :3 Ui
T8 s 2015 ale § axloll aalyudl
bl Juadll § ST o 5 malill ulal @laradl Golall ylsl addlse 4 K
19 2015 ale 3 axlsl
Bolll s> Astael oplal) (3 malidl Goama ope "L Ogunl 1" Oguiall :5 K4
y (Aazed] Leylall)
Bl s Agsldd) ylall 3 maldl Ggime (e "L Goal 1" Oguyall 16 IS
y (Aazed] Lalill)
29 e (! oylod)) Zsoyakl STl e Gulo¥! Sl gig o)1 17 US4
30 s (Aazeedl oyl tl]) oyl ST e raitl] il gio oyl 8 JSk
32 Ayl STl e daedad slol Aazadl oploall gy plaseiwl 19 (4
38 e (2015) Asalydl olgald e gl Haopikl xSl ey cye 110 JS2
T S (2015) asytl) S cpsplo¥! oy 111 JSCa
39 e (2015) 2l g1 slally Apsaull xS Lobiyl sual ey s 112 S
8



e
dae Loy ddg ladel oylas A (po 0S5 Al (rass a3¥ly S ga 3l Lia
ASyliy et o) asladl ya5 1 py Aumad] Lalass¥ly Lelar¥l Eignl

bl 5,859 oyl 3311 5850 9ad) cLilsl

cllly Hhd 8 cdadll Aulys pus (o Sdeiudl @ldl 3dss J) ol sda g
gyl zalilly Aalats Aola Sloglas puds el LS 2015 pedsig ,siST § Gy
Uyl Agzad] Byl sds ety Agaglatll clalally Slulead! pay § Busdoy
(e Gy e oldl cnasall) Logslth) Ao Ll (auelidly crali)] cisall) Lalacyl
Osliay cndd) Opldll sy pladll GHLALD (0 84S Aegame madl Ly e
sk g ool 1l 28K

syl ciloslall 385 LS Jlad § palarll &ulys (o Bieiuw dala miln yoaull ekl
colall @ Leaziadl gald) s> m@lisaiy poladl (ylals cneall cLl de 44d
Eliw 3,994 el Lmadl wlaldl cdads ad § Gojlall o lapey Aazaldl
cddl SLadly Gl slael J Joazdl missy Ausiliy Zoslie] duyie 38 Oslic
2015 alat s 3 qglall dulys wlods



2015 alal jhod 3 pelattl duolys 3 ASHLELLY oyl abl slued 11 Joon

ZL«H)..\.A 38
ool ! sue Jlex
Luya 14 Luyia 24 '
adlby LI 1803
adlbs W 695 Al s 1108 el . .o-*-'\-“
$skad 56 $skd 604
&b 42 639 &skad 42 504
ol Js 1462
=l ‘._,b 606 ! ‘33 856 &&«-U Lok ol
&ykad 40 &kad 434
$skad s 566 Syl as 422
dolaag alas 495
Lolaog Lilas 122 Lolang Lilas 373 pll e .(,.'m
oruplad gy ¥ gyl 54
b p2 122 &skd 42 319
L,ls) 234
s3I alaiuld) Luylad
&1 ol ol 2ol ¥ ste JLoz )
L;t)‘.b! 81 Lﬁ;'.}! 153 . ) .
- i T G««-U e el
dolg gylad &skad 95
&skd & 80 $ykad ae 58




dalaall Hea¥l (g sue BLASLl J) 2015 sl Shd 3 eladl Aulys paw S
onds gLl @3 uad Aulyudl ceaias daylay Glat Ludy . eplall @ Lsasradl zalidly
ooolall Jies Aayall 3811 paya59 M) st dadloll a5 § Leelal @3 &1 2
Aazadl Golall Jie) I 3 &ty Il oyl ¢ 13T (o Lauye Lelad duall sda 3
o diadll pllas ali malyg lalisll @laddl maly Jl 28LSYL (Adoudl (oylally
Bylall e 2015 Jlas 3 ealasll dulyy paasas L @ 1 Aasy bl deludy . cpedzel|
L Ui o) Busloll degazll polic ou 25, e Mad cilegazll calizes o
a3 Llaal 2l e delud LS (@azad] golddl § cuyls¥ls cawgall on 4,Lall

alo¥ly eyl Sl Ay (0 Aall

zalll pass c¥ e Zan)] e ozl 1 b3S,
zaldl plae ®
bl gyixs ®
331 Apaglarll slslly Lwpull SOl
Ol qupas ™
JE gl olsie J) Wha! oSS 31 o Slaaly @Sihladiol won
sesri@qu.edu.qa



-

dolde

peerd palatll 8352 Cpunt) Aades Al Jlad Wos Cumms (@alll daall Hlae e
Szt Saliry L gals Braliyy Bydaall RagSadl iy 2001 ple 3 Apaalyll oL
92 LS Anasll dayall e @Ol8 goitag Cuds aeizma d Jan¥l Gug eulanll allas
byl Jad Wiys 2011 ale § cullasl G Zabg)) Zuart)) Zumglinl @ o
Codzll perall Gluss Zalse e onols ublse slael sa caudl oy 2030
edad” 8y3lee @) Jiasy edlall sLatd¥l 3 dudlicll 2ol loa¥l wezmelads
& b8 Lpdss! Aeuasy Bslas 2002 ale 3 Tuy Garlad Blo] wad @I "Bugas dl>yL
Ad> palie 3929 I Al Jady alall LegSadl eulatll allss et Loass )

gLl oda puase 3 Lumetzlly il cilaLas¥) gl S3g)l 2Le

@ U3 e Loy ks @ ulatl ALYl clsdgl uly Je ibsdl zaldl sylas GG
Syiie alize @ Gt @l gotue (e Lelalin Lalae i3 @l ulall yass
Jeid G ALl sl § elldg yie S Caall G s g, Il (e asSond] el
dpdxs @3 I3 day ((Jol Al eSS aglally lasllly dalasyl 2allly Aoyl AUl
Lol Calual¥l guizms (o Il (Sed) sulall sda cueados slsll arezd lall
ple @ calbil @l Aubgll duainll Azl iunly 2030 dabgll jlad 25, (§ Baylsl
Jedtuall cubloll sluey bl ablall ayladly @ludl Clua¥l sia suxiy 2011
zabll Algady Aadd¥l 578y ormaldl dasdy deadatll 3L T ) Lia 8,LAY1 sumi
Borll Bl Bamy el allas 352y Ol ladsg 43 coud Loy Ayl
Jelse LIS Luyaall @by euedilly Apwhall aldl o Jelashl o) J tpalatdl o
dl sl zaldl sulas anis gogumy Dl dpadaall wleyzll e 355 Ay

el sladl § ASLield ogllall Gorudly olo¥) de (ATl 808 auc
et @l et sliie osis @Ilall sle)l K § Aperdardl Lalss¥l dalsi
s1o¥l Cangs oy Allally Aol calslazd¥l 3 2llag, 2S5LAL1 (o Tl (nSad
dxlss @ Adpamll Slhamall usl Aazadl Golall § Lolsg jhd § Ll 08



drazmill ans” § jlad 3 (edadll Dl seme (a8 Jaally N G ealadl allas
"Slgiudl prex e dple¥l Aallly pslally wlualyl 3 capkall MLl qulydl
B oyl 2012 ale @y (124 dxmie 2011 Auby)l At Amlial)
3 (Gle 15 Ogale pdll) claall Aazadl Golall (b @uan 2doadl clLasyl
Aty Wylae dasgil) oo J8T algius of (PISA) pslally 8elyally cilusl,dl slge
eesatd Adondl sl o) Jeall Ay oaall lia dg @lladl bl (G (oo G339
zalll ol abasll zalidl alae Babe bls) Las ¥ (TIMSSy PISA) il

s 3 2abgll pulall elis 9 Loy cesserad) 2yl

shd @ eddadl dulys Gk die Tl a8 Al fruetll @@ Auoyd osadll lda s
pe Aulacy zslAud) yhsdl degs ) 44 3aylsll cleglall Caugg 22012 alad
oSl e @ LRl azmsy Sl jazle @uuds s e ks (3 LAl
055 a8 clydige Ayl sda @ln Jaad ol s2ll e eedatll et L Lilazwd)
U3 e @a¥ly s § deulatll Sl oo lapey Jladl eelatlly eulatd) 31550 Busie
Dls uire o Aaddll Sl BN e oulasll Jlee @ OLEN plus wazay O 58

ool

oo Laer @ @ bladl J) 130l Ll @il jand Gasle pyaall Lia sk
A Al Lol

Oyl a1

ool 18] s 2

Jalmtl) 3 Laloiialg 20159 2012 Jas 3 eabatll Zalys bl oo o33



zoldl ulae

palazll Byl59 Coamy SBasar Usyl wdal” Byl Lol &) GLOLSY e 6 5aS
Al latll Uolpe calizs § Lwladl) slokl malil Busas yulas Jladl ealadlls
aed) SlaLa)lS (aslally cnluslylly (iplasyl 2allly (ol 2al) Jof Ao yeS
bl apesd aulae dhams o IS day (Leelosl Calizay Goylall @ Byl Jle eulad
Gsanll 3 wollall $yimll Jasy daglall Jlasl § el zalll ulas weass
Aaladl GLY1) sumsll ML @llasy Leldl U485 Ll LS Lalisll al,all

(2011 (ggail! Lagaiesl

tabae o) Aanadl Guyladl ylsls awide cilezsig sl)] e dale Axl @il lia aus,
eyl OF Cnss9 20159 2012 3 copal &l Jhad @ eulanl) 2l mlu e 2Ly zalill
Bl coesgl cus 2012 dis Blag Gilxy) 155k ol galidl slas ol3) cpesyall
%219 %45) owolsYl e %24 wdy galill sulas oo el Loy 2w 8Ly

stlas e B oo L) Gradall il 79150 o mudl @ aSHLaLl Loy slaty Legd Alanall (ool o ol Al 4
Gl Ayia & sl (50 %69 5 uylall sus| § %14 o alill



(k| Gaylall) zalidl pulae gous cnuylly csylsy) Slezgss ¢l 11 JSa

W 2015 g 2012

21%

520, I TR plas oo B G50 09
(]

45% — ! mlae e Ll Ogol) gyl

71%57% o 22lillulae oo b us Il Ogaal) 109101

58 I 72Ul sulas 5 Lot ] sl Gyl

69%38cy_ A s JI gl plas Byls e Oguopidl 1igayls¥)
0

G I ) g e B e sl Gl

55% m—— > ] galL e Bl e Gyl Gyl

A

S > J) molid] ppless Lo e Gpald]

Sble) of sand Ealill uliey sl e Js> S gl dewdlly Lol
& el Aalys § B Galms] 155k uSialy S a> ) LATS oyl¥ly sl
oo rtegazll LS Sl yguns (28855 2012 alad Lls duwlyudly 25,lae <2015 alal Jas
Oslsy (st e oaesally Cals¥l o %685 %69) Ciaill cyo AST o1 el

(2 08y oy T o3y JSAll Jail) * € a Jlally 2y e el of

ool Ssiue (e malill mlas (e el Loy slan Logd Uaradl Galakl oo culis 5929 J) bl 4455
Ot Aadll (a3 AL 39 .65 Auapie § %945 Guyltll suim] § sl o %35 (o Asedl] ol sl

(531 By 3 Crasl) (00 %86 9 oyl il G| G szl (oo %64 ) Bgilidl eyl



2l ulae o) caisbly Gl 531 Sl sis elyl 2 Jsir

aaiudl wslad!
% o liall
-/+ 2015 2012

1- 21 22 @AL&IJHLM o LU Geesly :g}pb‘gl
13+ 45 32 zaldl ulas oo LB Gausl) iogaall
4- 67 71 zoldl ulas e b as ] Ogualy 109,157
11- 47 58 galdl mlae oo b as J) Ogaaly 10l
d> bl Ll e Ogwiadl (Ggayla¥l

31+ 69 38 ? T
S
o Al aladl 4l e Ogayall iOgyalll

194 - 4 d ha e Oyl gy
S
26- 29 55 Lo > Jlulall Bl e Ggaaldl Cigayla)
18- 27 45 Lous> dl bl 4hs e Osaialdl i gyl

bl cisall G o mald wlee e yold] lo)s olro Ly dp0
zaldl sulae e gl Ly caae of J) @bl 445 bl camll das ey
ooldll ewste oo %479 %43) Wiles blasl ylas 2gililly Lslaedl oyl 3
Ld eyl Lsy @ Gols b o g cclld ang (Jlsnl e dsslilly 2uslacyl
Jeree dad Laoyis o &1 sloll @ylae e 3y bl casall Syiues Glan
ookl & malill sulas e LG sl el Gl e d als JL
J) A8LaYly L aas %19 Bslacyl Lolall @ sebbs s als Law %58 Ll
oolall @ zalll sulae e mablay Al e Igpel ol Cragall Ld Goas (el
Hyall Gallly Bl 2l Slgay lan Legd 2ol Goplall @ Landas (e 2ol



eier Bty b mmie uSally CPdelandl aluhally bl olalully
Llae gildl Luylall @ olsll sda awjie Loy Awd (assss cus Taglally cilis b,
(2 JSCadl Jasl) dpalae) Golall 3 eehlas

(k] uylik1) 22015 ale § b unyotl oy 5ol el

W slael Aol sl AL

437
syl |
47% I " T

54% I
‘ 320 I

7% I . . .
37% I '

Pp———_—— I P

20% I - . .
55 I o

49% I . ..
s4 R Y e e

46% I . ... -
S T —— <422 Sl gt

Slall ey (olydll shhue e diady) Gyl (la] Addlie (4) 5 (3) ANl s
sLdoly crylly udarld Le¥1 damll s S ae alidl bl (Ctees 831 ety Ll
Jiaall I AST ol Bya9 (3 JSC&) (olyldl hadll I ST ol Silya 3 lgn 59l
(4 JS2) s sl syl

ooy lly Lidlyazelly donlilly cilielaza¥) ialge 4 Apelara¥) luhull Jeii6

;Mb f-LJ}d.”j ‘;prb "35.‘4.” 2..}‘}4 4 ”J..Jl Jedd 7

OF sl cad sty Gsasdy 1 slsll sl sl o paldl sules e Lol dd 8dlas| gl 4 las 8
39 Aarad! ol G (Ldlazll suiia) %555 (slnall suiue) %20 o 7ol mlall e LU ool regall deud
(s e %429 %41) sulall e @abio; Al oo Igsyel cudll pslally Slsldl ujue (ais aliles wks J) Juo sl
%43) sulall e pabia; 1l e lgayel Gadll 2palasily Appall caralll e e Uoyas 2liles lis Gdass (Jilly
(Jlsdl e %414



cldsly sl o peleill Ae¥) ulzl] o S o malid) pulal 5/sl) il Ldidlio
¥/
Sl

ol 50 galidl yulas Osddly larudl Golall § slsll Ciude auez of J) @bl s
(4 ISl ) melazll Ae¥) udmlly cnagall oo S pe byl Jumall § ST
o=l e sulall Osadly wel sloll Caude (o %43 iy Lagy 2l ) 2Lyl
Osdidliy ondudll apaz OB caslgdl (qulydl duadll 3 AST o1 il S5 @ulaal) Y|
oo %43 L1 cUiS (i lsdl ! basll 3 AST ol Slie S cpayldl ao mlall
Jiaall § AST ol Sl e el eldsl pe galidl julae Osddly pel orawdll

(3 USadl JLasl) 2015 ale 3 aslsll gulyall

G AST of cilpe 2 malidl plal Aatudl oyladl yls] Addlie 3 S8
2015 ‘:Lc @ .\9‘9.” e;wb..\.” JM‘

W oyl juow ] ?o,_vé\ssn adpdl W oW Gudo
100%

H.La.m @;5!! u.a.L:pU f J}am ;Lé-l}i f QM)J-U fs

J}.as//;éc.fjié.a @ALJ’AAL&[ u«)/ﬂ/gbdj ;de“Lm

Lol ao zalll e Ogddly (%61) Lolall chas Adle of Gayl mludl zoss
cooldll ehas oo hadd %17 Gidly Laiy casloll qulydl Lasll (3 AST of 850 ga¥l



ST LU 39 o lsll gulyudl Juasall § AST of cilye e 59ad1 e Lsl an plall slin
@ AST ol Byo sa¥l cldgl an pmlall sia Osddly ol Oareed8¥) cuadll e %74
ol (%31) ladd capegal¥ cpadpl) e¥sa sl laly ol gulyudl el
iy caslsll guludl basll 3 AST o1 Slpe M Hea¥l cldgl ao mlall Ogidly
EDg « AST of 830 elgw) %43 55a¥ Lol pa mlall Ogidly (il Slsll auds dud

(493 US2) (umloll oulyudl Juaadl 3 AST o ilye

iaddl ST o 50 malidl yulal Aldiudl goylull yls) 2ddlic 4 (&
2015 ale § v lodl gulydl

[T EPRRINPNPRE VIS (NS (R R R{IY o

100% 100%

pebaild Ao udmll ae 2981 el as Oyl e

jclazll ¥ pulzl] go galil sulal Lyl yls] dkdlio

Gl ae galill julal guls¥l 2adli dalaall pSHlall ally] Je dlog
A ezl ae plaell @rddlio O9uSs (uylall slhun (10 %68 o) sy «ealazll
sdd 9y gl 19,53 %38 Ay Bylae unlell gyl Juasll § AST of 5y0 uelail!
Ll sl oyl aadl 3 AST of @il & @elaald (A1 ulzll e LBl
ozl e splall oda Osddly wgl I e %55 Ay conearsBY (aad el 2wdlly
2o Lesidly mgl %40 4S5 gy aslgll ulyall Jimall 3 ST of 80 ealazl] LY

sl gyl Jinadl (3 AST of ol 255 udell



Ol s axlell uludl Juaall § AST ol 80 zalill julas a8l s J) Slaslly
Com) ebatld LY udmlly cpasall pe SLaSLL e pSY1 Capaidl 0 sloll iude
L ot oo Oseepd8Y il Jiay Ly (015l Aude (o %100 dwddl caaly
(s8I s Ll e %74) Seadl cldol an AST ol 8,0 SLABLLI Aasld cpyloy!

(4 g Lash)

dizmy sl gulyldl Jiasll gﬂt ol Silpe &M zaldl ulae dddlicy Blazy Ldy
Oty ldl o plall sda Ogddly cnddl oalo¥! Aesazme Ot (0 Bylall Sl saude
ASY degazll @a slell Giuds O 1da zeogs eaaal e¥l ulxlly 55e¥l cldolg

(3 S lasl) Aall BLLYN pe plall 2ddliey 3laz, Legd Lol



zald! ggiz=s

4l e 2012 alat Jlad 3 eulanll Aulys @ maldl Goime canpad (o @2)] e
2012 s 3 eddadl daly) "gbsll srudl e galill alal xll gubadll”
poall e poladl (ylols crusall (£ e mislsll a2 e a1 3] ¢ (14 Axiw
puebaddl 2l (olsdl mudl (3 (aSLael] "malidl Gorma” Caspat pue Jb § Lols
3 pebanll Zulys auss oF ma ¥l e dils (ell3 e Yoy .oluradl 3ls) et Llas 3
s Ll adlll o alill olia olall (lsly crusiel] plall sgimtl) Lilida sas
o oill Ly 2wd o g3 A" 3929 JI siiall i 3 Jaally dwlyall sda
(15 Amiim 2012 slal Jad 3 eelatdl Zaly) "lalsizme oo palia g palid) sulae

Ssima slxs la¥ly (sl Silhgiaty el (e el e e o1 5ol S au
s Wylie de e Mad (63 Loylall e lanes atadl oyladl oe S 3 malidl
Ll Gsime (o il Loy e G ¢ 3l (idliug 20159 2012 (seus @ilu
colall Jslie 3 2alae¥l oylokl) Aselyad) Ayl Lsyity Ggods &) olgell Lidg
she damlye By e Blas el lia Al sy Alazall Lelall @ (el
sloll Aday el po zalll Sytml sloll Liudes canes8¥1 Gaidiplly olall

Zealanll AV el

per G Owlo¥ly oneiall Jlsae @3 20155 2012 olad s § eelasdl dulys 3
Leud O 2015 ple Awlys Amgls cadSy galill Goixe (o pals; Guo e oyl
S elasyl il 03 galdl Goimes malay b o lsayel Guddl oyl oYy Cawall
& 8BS 8ol @l musgig (oLl 3 Jgamll Jlasl) 2012 ale dis dlazudl uyladl @
%259 cneyiall %15 iy Eu 20159 2012 sle o oyl oWy il Loy B

.m:'.)‘.)w

ealsy Al e (%49) Uatudl uylall quiue ciias (o iy Lo qiyel 2015 ale @
ol a0l des (2012 ale 3 (%34) cdidl d5lae galdl Seime e

ol e bl el J1 LY iyl L (51,28 2016 oy (§ dasSinl

21



bz Wjlie gall) Goima oo Loy J8Y) Aarudl Golall suiae Jl5 ¥ o Loglll
& zalldl Gsime e palisy Al (e (%64) @altls yel cpddl @3¥) (uylall 3
2015

1536 Lae 2015 ple & zaldl Goims o Loy AST Aanadl uyladl ls) o a9
(%18) daradl Gu)lall Lols) sued o JBT Gowo coymy @ o> 2012 ale § 4dle
2012 ale 3 maldl Ggizme (ye @alis, b (e

2015 ale @ %43 ] Goixll o palisy oo Tyl Guddl oyl sae aasyl Loy
(%19) cnla¥l e oo S8 of Uyl Bladl cads amidl s ae Bludly
L) (e S Uslass) Jiag Las cHude Jioy galil) Gsime of 2015 sle § Oguding
ool ols] L 3 BSIl 3al3Il (e @il ey 2012 ale 3 %38 il (&I
D3] e add %43 o1 Y] palill Gsime (e palsy Jl o lsayel ol izl
2015 ale 3 Warudl polall 3 zalll Goixs (e palisy gl (e 1sayel olall s

&3 oylall (3 %62 duds 45)lan

Lo Jl ealsy oo s of d) ol Goladl ssloly suian deer ple JSCha
ol 1o gay w3y 5391 Gopluall @ peblan @lae galill e (aliay Al ()
oolall K 3 zaldly Blan Layd Sluwsill pany JBoY Goias 5 ¥ Jlxll
Blazy Led Gl Blae i Lel gus alanudl Gulall oF g U3 (e @a¥l (S

20159 2012 ¢n ploel AN 88 3 S U alE I i s S alilly



zalidl ggizme liy cyls¥ly sl il yguats eyl 23 Jgu

% % o liall
-/+ 2015 2012 -/+ 2015 2012

e Ll Geualy iOgeyaldl

7+ 64 57 15+ 49 34 . T
zaldl $gixe
e Ll Ggusly 1gaylaYl

10+ 62 52 25+ 43 18 . T
@Lzll Sgiza
o b ds Jl Ossly i0gaaldl

7- 31 38 5- 46 51 T
zaldl $gixe
o Lo as ) Gsaly 109y 5Y)

6- 35 41 21- 49 70 T
zaldl $gixe
| die JS43 palid) igguyall

9- 15 24 5- 21 26 d = ;}w)
o)) ealard] alaf Lo >
| dude JSES malill i0g,laY)

4+ 22 18 19- 19 38 d = o

sl eelatll alal Lo >

colall dl pels Sy Jlaidly 2015 5 2012 (sle & Lgililly Bpolacl cpals,L
Glel Led @ %15 Layud 5 Boly mlidl msss (obal 5 JSad! Hasl) dyalacyl
O doi Lo ] 2012 9 %38 (1o paiAl malidl Goizme (o paliny Al oo syl

2015 3 (%53) casadll



2alae¥l oylall § zalidl gime oo "Ll Oyl Gguiall 5 IS4
(el | Loylok) Boll) v

2015 g 2012

53% I
’ 367 E—— - 2007

I (-
MBS

I
i R
LT ———
459 En——— 1Y A ke
56% I 4
’ 350 m— 7 2 ke

52%310/_ | AUl guuye
/- —

69% ? Al 2o guyia
|

Loy dd o mlidl ziags «(sbal 6 @8y ISl Jlasl) Bl Loyl J) el
on Y] 20159 2012 ale o BAS Bogums et @) aldl Saime (o il
Ll Bl qudte (e (%17) (el (o JBT opel Loid Bleeidl] 23001 ke
e (%53) camill oo AST yel 2012 ple § malill Goime oo palia; Al oo

%36 35 2012 ale e 38 5oL Jiay Laa <2015 ale § Hyaddl uds

sl uylall § zalill $gime oo "L Ggunl " Ogzull 6 JS&
(el | Luoylak) Boll) v

2015 g 2012
45%

1 — O~ 2oz
27% W o\ gy
1
58% T Pj.\.l.”ﬁ—w).\.a

53%_17% Byl Al gyie
31% OSSS ..,) %) 3pin
63% e RV PO
6% e—— e
3o —— e
56% 43%_ Aol Bl guyta



sl Gga J @il i @ cpalill Garml pulall Gylsl Aazlhe 3aig las Lesd
oo ek WSy 2012 die greers8Y1 cpadylly aylall chae jaxs dsla olpad
2015 3 arudl Golall slae oo %90 (o AST HLET (4 @8) ol (§ Lgull mludl
Ssime Wil by dumd S G JBYI (e Bye olsll hudes crusally Osdtly wgl
Aoy sl G38th el Goplall ehe gLl A (e oy Lo S5 Leiy ralill

(Jls2h) de %775 %76) gwlys Jad JS 3 JBYI e Silye S0 515l

Flasl ASYI @a olsll ude Of st cpalarld ¥ bzl ao lslally 3laz, Logds
de 2015 3 slsll Aude asex 2S5 Jaally .malidl (sime aadll ulally
LS (guls duad S I JBY1 e 50 palanld ¥l Gulmll po galidl qazlie
Bylie by Jimd S I J3Y1 e Slhe B 3 Jad (%70) mealine uSh

sl e s8I paidi Uy oyl elyte (oo JST %159 %23 2y



@*’bé Juad S ‘3 @LLU Soizel daiud! oylodl gjbj daxlpe 4 Jou>

2015 ‘:Ls ‘3 u.uail‘ (X

salLl G w:lﬂ!l ..\..Zia)l‘ 74.&).\1‘)9.4.4
= A = At - Ath obiadl
(%) (%) (%)
JS 3 AST of lpe &0 cpas s
82 40 76 ) .
(é““‘)‘b d.;aﬁ
diad IS & ST 9l B0 Cauylly
100 53 95
gl
gﬂSiji Slye EM oW LAwdes
- 36 77 - T
@y Jiad S
dféjfiji 80 Bl Awiag
100 81 94 - ) )
olys Juad
I clye e ealanld AN ulelly
70 15 23 o e o
@y diad S 9 ST
9 7ST ol B lazll I =l
100 67 50 ¢ - e )
oy Jiad S

e cdus damdd sl e 2015 slad Jhad 9 eelad)l Aulys mls 2SS Glisg
4l e lia @edas a8y 2012 alad ;s § eeladdl 2l codel G Slgin I Hlue
Aarad) Golall @ zalill daleal) Slalead) (any 2dlady 7 Lxs J) J8Y1 e 5,La)



65 Aparlarl! slslly Tyl | s

Lparlad olga slaely auioeld zledl oy edstdl oo Joall oSy Apkaidl 4Ll e
plel Buzms Jiey dwlyull Jiadll puez! Laslas] @iy Zole oo sluziuly o ols
& Ladls 4l Sloa¥) daxlie Gle Aaslall oY) L lasy s 8 euladll Loyl
093 eyl Ogaddatun Basdl 693 eyl Ol pelie lia cila ged LAl Lia
e LI delud dpaedazll slgll o Jlad ¥ ol ey Awys S 3929
of (Ruth) &gy ity @lailly eudasll Gelas some Il 058G oF cnaty il «elasl]
oan o o @ Ao Sl3 pslall Jass Cuo aily Joay agaT Byl oSOl pany”
Aoyd a1 oo AST dagudiiy poussll Lovus 3o ope UL £S5 (ng 5391 sl
Lardatll slsll oof (Kitao & Kitao, 1997) 9liS waiasg .(Ruth, 2005) "Gasle muay 4l
45l Lasluglly yisreSIl zaling 4y Aguall Lol adly dwyall Casdl Joiid (&I
eladll on SLasYl o) eladlly piladl gulee e acludy logas a8 sucludl
Jilia § zloWly (JSLaLl Uog g1l alusialy cJaaxll jon9 «lyazadly o lizwd|
Kitao ) "Luds lod) Zapday ,ilay 1da IS colsll @uuas 448 @y gddl s illy o Jlazns|
(& Kitao, 1997

ST S 5SA ) Al Jlad 3 eeladdl Plio) dileal Lpwas Il cilsadl aa ey
glie mos shd @ polll elol pruens J) e slb] @ ol ey Cdllall e
Lagatll Sloll gy Aazadl Golall il eedadll e Oslogally cluliwl
Uatall Loylall s of oSes o o9 ol lelas! 3l Jai e o 2ol
syhe S (ay0 e Yoy Lz lis @) olall ad oy L Aoliedl dayall oSOl >
slll 18 ((Howard & Major, 2004) ya>leg 3ylola ol Ll B899 . DI (S9tun e
i Lo LB Jaddy caguey Ll L eyl Laaay (&I
eladdl 2y 5Laedl @ 19dsl of oragaell dasyall sda mewd (@leud) Blelw 1
Jyimdll apend Laisy @ Lole slge plasial oo Yoy g Lolidl 300,411
Ayl
oo Ll Saradl @ slsa 5Last ol ausy cawiuell (S a,all cla syl 2
olisiall grond Lasas @5 G131kl e Yoy wlisaly medlay



rydel] danlall sda mdi dedadl sl e gaddl plall clas] 3
Laslae] e G algald Apase s Al 23Ls| AlSh)s alises &)l

@ adldly dubslly ad=ll Slus¥l z1hs) orgaell oSy igell LY 4
Lesaly G Gugydl

29y Loldll" ) ale UShy ol laday &l olsll jazas B raglaiall 1
RPN

Jl saxas of ellasl e goimi slge slism of Lokl wad o o Shy Bogdl 2

Aylyaridly 7yl

Lo, Las| ji AMoll olueY 58 Aoy 8 Jl Loudl CL‘w_ iodgdl 3
(Howard & Major, 2004)

dlaelaly e o ool adlazal u Ll bl colanll delasl olaas aady
sk 39 (Hyslop-Margison& Sears, 2010) 51 &> o Dl elsl (e aelull
Aoyl Ogataty gl el 3 Gl muol Bugas Al eedai” 850l ae Gl
Ol lad dlae oo el o g Aol slsll slue] § AdMaT (e Adle
L 8sLe” «(Reinders & Balcikanli, 2011)  JLlSeudly (uyainy olisLdl pad a> oo
Dald Zaglazll wlalas¥l 0 e 5uall Jodd el e poall adlazal J) i
Brg> A Ida ey "AIMETNL preddl gi pshaill Adee § e e Byl
(Ellili-Cherif &  Sudgilagyyg dmi-uly] olisLd) B89 ks § Al Aiand (ayalll
alinng (opadledl e Aazadl Luyladl § orwsadl 2dle "olé Romanowski, 2013)
degazme mang lyll Jgumdll aazall (oylall suiiine J5 g 631 dpe Jo3 (10
3y oyl IS (0 Juals I Osmlims oo duotally cadadll Slalsdl oo 828
o %30 e AST oo (2011) malarl] (Ae¥) Ludzmell (Bogy . (uayatll Bigay plial]
et oud 5hd @ Gl e %31 O LS cupatl] clage s slad 3 el

Malarad) Goylall § %35 Jeay U3 e 59Mley ¢yl @dags dale Slali



@ Ayl oSOl aals il ol Aeal e hd § ealatld Y Lulall uShs
SO Sl qalailly qulasll 35059 ,3s5 Jledl cdgll § elanlly pelanll seles
oo Ly Agslilly alandl uplal) 3 LI aeezdy Sloll arazd (Bl dwyull
iy o il dily zaldl sulee @ dzpall slsll (S Jasd ¥ Castl sda of J) 8,LaY
Oly el olsz auaz! ooyl Ahasd (lead AdeaSS slge adsly slusly (ayall
(2016 «elazll eI ulzell) guolydl Caally doliedl alidl pulacy lsdgl 18 (LI

2015 ple § "jleas” il dessyld] iU Gy d) cicluas

@ el Awlys @l pdd Ayl STl el3) cnaylly o) cadgay 3laty Lesdy
s i wals (7 JSadl) 2012 ale Awlyuy Bylae lmy) sshas () 2015 alad Jlas
%44) "B ol "Bilies” A8 @ Legadiiug G Ayl oSl clsdl e %93
ole dulys § %85 Awds Bylae 2015 plat Jlas & eelazll awlys § (st (e %49
alad s 3 qulaall Zulys 3 (%99) cnylo¥ oo laadl 2de¥) wiusT ( Jally 2012
bl (%32) "L u> J As @137 of (%67) "dlall 2ady" dewyall sl o 2015
oo s %17 o sa aleiadld 4illy 22012 ale dulys § %97 dudy Alan «Auabosll
Lde Jied Ayl Castl sda oo 2015 alad ks 3 qeladdl dulys (3 19aST cnsyloy!
Lulys § %42 o Wylae shd § ! @uladll alel (%12) Lo as ) of (%5) 48 a> )

2012 ole

(i | Gaylall) Ayl | ST ey syl Y] Slmgsy 1y 7 JSC&

m 2015 m 2012

44% I ... .. .\ S|
220 I VTS

49% I ;S
63% I

67% I . (S e oyl Sl
53% I

32% I L s ) e Rl S
449 I

6.,/5%= el pelaill plal e u> ) e Jias Ayl | ]

12% o o )
6% I |~ el e ] ke Ji gl casd)



duib gl plebly Lidy WL,/ Log s dussyoid ] ciiSH S J9uiST &gsayid ]

Gl oSl O e %88 g it Ayl STl Jg syl bl Blazy Lesdg
shd g eeantl Zulys 3 (sl e %515 %37) "saux" ol "Bilies” did 3 Lpgeiivg
oo bl L0 cusT (Jilly 2012 ale dulys @ %80 Awds 4ijlas 2015 alal
9 "l 2ady" Ayl STl o 2015 slat Jhad § eedaddl dlys 3 (%97) Cawyall
(sl e %165 %81 Ll cialy tum) Aabsll julall "L s ) Ao cld”
dwlys @ Ol aoy ST cclls J) a8LaYly 2012 ale dulys § %91 o 4ilae
Loas Jl ol " S as JI" Ade (a3 Lyl STl sda () 2015 alad jlad § euladdl
2012 ale Aulyy § %28 o &lae s § aull pelasll alel (JIs)l e %165 %09)

(8 Js2)

(alaiad | ylokl) Byl iSOl e il Silyargis o1y 8 JS&

2015 g 2012

37%
21%

519
50%

819
61%

16% I
30%

9% [l
8% Il

16% I
20% I

B3liee Ayl | Il

Bz Auwyul | s

bl 1S Alagpe Ayl ) cas!

el Lo v ) Alagye Gyl | s

! elantl alel S us ) Bude Jies Ayl | s

el danll alel L w> J) Aude Jies oyl | sl

& el Alys 8 syl oSl ) Yolas AST 6331 Loplall gaiiieg golsl o
25 aST aliol 5 08y Jgamll sy WSy 22012 ale dulyny Ajlae 2015 sl lad
Ly ylae "plally Asall Aagdy” duweyall Sl o 631 uyladl yla] (e %87
oo %255 alo¥l (e badd W17 of sa alezadll ailly 2012 ale dulyy § %54
Ol Ogdding @@l 2015 alat Jlad (3 eelandl Aulys @ 190ST Aazull oylull § syl



Ly Alae "o > 1" 51 S > )" ) elatdl alel A S5 Apanyal) STl
2012 ale Blys 3 crsdll o %289 Cladl (e %42

syl iSI1 e Casylly Crnlo¥l Silezgis ¢yl 15 Joun

JURTRY
% %
J+ 2015 2012 -/+ 2015 2012
GsylaYl
- 38 39 22+ 44 22 55liae Zusoykl Sl
8+ 57 49 14 49 63 e Aoyl LSl
1S dlayiye Ayl s
33+ 87 54 14+ 67 53
bl
Lo v ) Aage dewyidl STl
28- 12 40  12- 32 44 I Hasie f
bl
Jl Ade Jie5 Beeykl Sl
15- 3 18 1- 5 6 ;
el bl alal oS s
dl e Jes Ayl sl
7- 13 20 24 12 36 ;
el bl alf Lo s
5+ 36 31 16+ 37 21 83lias Ayl !
3. 49 52 8 5 59 B oyl LSl
S A gya Ayl sl
6+ 78 72 20+ 81 61
sl
Lo v ) Ao dwyidl STl
15- 7 2 14 16 30 R
sl
dl Lde Jies dwyadl casd!
8- 7 15 1+ 9 8 ;
dl e Jies 2wyl casdl
5- 18 23 4 16 20 ‘
el ealasll alef Lo s
31



AaSt Aparlad Slga Ogund b Bole Goyas Alatudl Luyloll qie paz of zalsdl oo
Slge Ogatieiug Lo 5l ol ILYI (e Ogotieiug ¥y (9 IS Hlasl) dwpull casl
Bole comb @l Gaglall s 39 (il w5t (i) Bummyls jolas Lpel Buaglald
meosd Ay (A olall sda Jia uB () Ladad & slell Bagzy 3lam &l
Laglanll ool (po sl pderd cilghas eilatll ¥ Lulaell Blssl elyy o)
dl Az sll cholanyl of aasde Gropmall ey Auzyls Sl ladad G 4l Sl
olisWdl 6y JUL Juwe ey dadd s e pnras ¥ ajall Laday &1 slsll 5352
laday 1 olsll ) &gl @lsland) @al of (Howard & Major, 2004) sleg 35l9la
e JS Loz o 0B ol csllas (e gotns w8 Lol (0uShe Leogzm 3lass el
"yl olee J) LYl Aelbally Lt S o0 Amisly e 5SS o8
LA sae oliy 2012 alad Leadas ae 2015 slat jlad § eulatdl dalys mlu 4,Ladg
I Byl oSl e Barlad slge Aazadl ol suiue Led ausiug (&I
Osadiing gl 2015 2ulys @ gl (o %82 g=5 uSTy ax ol gulyull Liaall
2o 1o (a8lily 2012 ale dulys § %86 Ludy &ijlie (il Lpgamy &1 lsll
Sl Ladad &1 slell Ogediing mel 190ST uddl cneiall cpe Ll dsaall 2wl
(Jlsdl e %59 %7) 20129 2015 Gulys (o IS § Lazyls

Ayl | ST gl Bardad sled AaTall oplad] (gwjde plideiul 19 JS4

Wl g adsdl s g Ll

o I TR 2075 54 541 Lashisl 13 sl
o 12% 86% 2012 ity oyull Lasloels a3 B3bke
20151551 ey g Cotal ol Lty ol 5
2012 0381 i g Sl oyl Lty 1855
41% 12% 24% 2015 :opayd| (e D3l dlaslgs Laslue) @3 Bake
47% 16% 19% 2012 :opaydd| (e D3l dlaslgs Laslue) @3 Bake
30% 9% | 7% P S CVPRI QU1 BT IE0Y - DMWY ol oo Bole

31% 7R 2012 :(Awyud | oSl 4 o) Ayl z5ls e B3le

32



zoliy ks 3 eedanll AV bl GULT 02030 dubogdl Jlad 45, dlual Ga=idy
13 Lol 2 9 ASTY lontsed] ity Auaslarll Bkoadl yghas Ja o g ASTY! el
Bagr w3 sl LasSanll 3gex ju3aT iy 2lalSall 2adll LixgleiSall )
Jysmy 2>b] 9o o AT maladll §oydn oo Budl Oy 1" eladlly ealadll (gules
colg> 21593 I e maldly Lol slsll ) sabe JSa0 datudl Loladl b
d1 2012 2l @ 2o ASTY) 2aslly o ASTY ealanll Bilgy b (Dlel sLaly 2ums
@il elardl o AT LSl ¢ 9, dudis G eddl” piiay malanld () Lulll o
"G AT eddadl ayline b duesdl Absdl P Ayl iSO e i
G AT walanll g 9,de oF aBlall (o)l e miasly (2016 pulazl] Y (ul=ll)
sl degidae il elye casdl cdlazs (JUL Joso (ad Bliay dule 1,231 ) 7 limese
Sl Glaal (e 0pol8 15398 Be1,all @ 2adhe Sligtuey UL atany ¢of duedy
ol (Volz et al, 2010) s3dkejs Wgd Eoldl ady LS adledl 39 Leawads o (&I
Jelady a8 "28Lat)) 2 5leiSall oylslls Bouaill Lasluogll Unyad AST agull I
oo gy Lalidl el sia alosiud ded s o 13 ke pugadl (aay
5580 mlall eelanll LixsleiSs St (Bagy .cuifily LisusaSl e Aailall dlais¥l
plaziel @ Il @hle ol (Voliz eral, 2010 3 359 LS 2004) 480,31 qglazll
ol WL @l by cuddl (L) 2 Y50 Liadsg eeuite Sl TS 3945 y3guasl
589 AT ool @I auxdl closlall e Gl coiYl alasial 2al¥l L

(Voltz etal, 2010) "Led] Jguo sl Jeeuirg

Slsll anl s [y Lasts] oty &1 6531 Bualazll 315l Ayl Sl s
Jas e Jond Coo Bilies dpaglad diluy (b Dllally el (o JSI syl
loglaell Madutes Blaiay Glgie Unye auas Ll WS .Ul ) zalidl $sima
@ Osaexio eyl OF g ¥ 02015 sl jhd 9 euladdl dulyy mlo e Flog
sloll e 848 Byguay (il slezel @ildl cads Soe Ayl CaSl wapas

il Lpgamy (&)

http://www.sec.gov.qa/Ar/Elearning/Pages/Elearning.aspx 10

33



Sl slaey @dlo Sy calaga Oguisall OE 15) Lo dayal Juadl b I Joumglly
e At slaartadly euasl Grdll sad e pamd Cmy (g Lol
lall 3 a8 as Jl GSeY 6 bl 0T ks G 0ol 6o Less JI Jguasll
dioy Gr9pall oro 05Ss g celatlly et fuloe e Slaidl e caiad Auaps8Y
e QL seie gupe pllas e Bl Jhad (3 eyladl Oly dals ccawyadl glal
pody Acgiis gpalie ouldll (o 3S Aegams pudly Acgite Audody Auby galie

Loyl dalize wlals oo Dt 2alise Slewda (0 Ogaiite Loty

Lol slsll a2 99 muasad Osloloy cnddl Caasall alel Bums cdsll Jole Jioy udg
09319 59, Ll Gp9 M-'}’c LG8y Gpiiud Lpoy debaall o Oguzmy uB @Y
Ao gshiy peladl allas Aloly &haall 2egStl 51,38 of 83k 39 (Brewer et al, 2006)
025158 O LS sbuald Hlb] 99 daslatll sulall sady Busas Sluge JSA5"
S Aypae L) LI ey bl (0 s Bauad Ay 848 § el i daid,

Vel B3s ady & LYl s 7l



il ol Lasy|

M Il 0t Led Ogadliy G bl sae e canla¥ly craildl Jlge e
sl oF J 2015 alad Jhad 3 eelasdl dulys gl cplal caslsll gl sl
o cadsyl a8 2012 alay Lylae Aatadl Loylall § Juadll JM5 5usly e eyl
oo S ae cuaasil g e JSI %5 Ly 33U ey eyl edla3ll o S
Oyl & coaassl (Llall @ sl e %19 %2 Ay Dllally 55e¥l Lol
Bolll aeudng xtanydll edlo3ll S an AST of cnipe oMt e dulas (9didliy (]!
o ball muas oddly cpddl Gl Lewd cads)l e @ dlpe ST %5 A,
sl e %719 %2 Ay llatly 55031 ¢ Lol

Y @5 Aes 09l (ol nwepal) i coaasl dlatad) Golall § Ll
sldoly %3 Auds oyl oWl9 %6 Auds syl D3l an Juadll M5 Baslg Bye
I 8T ol cnipe Il eds dlee Addlie o Lod Wi %10 dwdy 59aY
ol o S ae Aedeall s 098l (pdll eyl &wd cadsyl aad (Juadll
(6 Jgaz Hlash) (%1) cHLllg (%10) s9a¥1 sLlsly (%3) casla¥ly (%6) cxesyed]



Mt @eeds ddead Gawyid] dddlie 16 Jgu

6533 Lyl al azudl Guoylodl
(%) (%) obiall

-/+ 2015 2012 -/+ 2015 2012
o153l gulydl Juaddl IS g (e 31 oMl s Bbead Gyl Addlio
6- 15 21 5 12 7 & oyl e D3l ae
EDNIY
3- 32 35 0 23 23 Oyl oYl ae
1 24 23 5 15 10 Balll Ao pe
10- 25 35 2- 24 26 s5ad) eldol ae
1- 12 13 1- 26 27 Y1 AN{ PO

a3l gualyodl Liaill I3 ST 51 coiye DMl s eboad ezl | 2ddlie

6 85 79 5- 88 93 & Oteoyll (e M3l ae

Ayl
3 68 65 0 77 77 Oyl oY ae
1- 76 77 5- 85 90 Balll Ao pe
10 75 65 2 76 74 553 eldol oo
1 88 87 1 74 73 Y1 AN IPON

i doss ) oaylo¥l el clldl e i) Bl cylal «pauadl deg
Lloat crpla¥) Ladlin Juas @ HusS B 1)5 2015 ale Aulys @il cudl uas Ll
2015 3 %54 ) 2012 & %75 (e Readdl iz s JUlly ezl ae Ml osis
%34 e Logmle glasyl oo adSs misly slas J) Ual @ludl add el J) 28ls¥ls
ro M s Akea oyl s¥1 AdBlia poguais 2015 ale 3 %53 1] 2012 ale §

(7dsuzdl i) as ol (galyadl dumall 3 AST T cniye sgadl s Lo



Ml qds Aclead Gyla¥ ! dddlin 7 Jgun

6‘).’5-3” w)‘-\l‘ .M.' ‘ u»«')‘-\l‘
(%) (%) oliall
-/+ 2015 2012 -/+ 2015 2012

a9l alyull Juaddl JM ipe o 31 Ml e Balont ooyl ¥l Ladlie

2 52 50 21 46 25 Ayl § crany| pe

-10 65 75 -19 47 66 39091 eldsl 2a

a5l galyull Jumddl S35 ST o (nipe oMl asds Balont couyls¥l Ladlic

) 48 50 21- 54 75 gkl § gl pe

10 35 25 19 53 34 35031 eldgl aa

Goslys o Agmle wladzsl 2l 1 (7) w3y Jsamlls (6) oy Joll (o ety LeSy
3 okl po oMl s Belaal Glo¥l ddlics Glan Legd 20159 2012 sle
Hala ladasl 6391 Lolally dlazadl Lulall Soplsl cpamall 4oy ey oslall
ool Blan Led ol S Jladl ga ldag (20155 2012 ale gulys § bl
Asdl

B ebatld ¥ =l o oaplo (e wlaadl G0 ST Uayl mldl cass
w09 Ayl slgall Aegdall dwyull SOl Last e Jo¥l ALl § Wgsud! Al
P Acgdall wpul) sl o Ogaanay Waradl Golall i) e %90 o zslsll
J5a) 6391 Lol la) e %10 Ay Bylae cpalazll oY) b=l 295w
(10



(2015) Zalyud! 3gald Aegudal | Asogill| S 5liky oo 110 JS&

B ¥l poladl aEud] eyl

94% 94%

90%

Says Balll Guda Lyl 3yl e Lt

c@lrl @ Osady ol @bl sl cwpal) oS euds gyl oo b Loaie
Lol Jiey Loy Bucbias Las Jo¥1 laaddl ey tpletadl] cpptey (alizes (rdaes
"Aaw Ll e Apal) S Alatadl Goylall sl eeddd oy Gl s Sl
Lads "Bgz"9 (%65) Ay "Wguda” Lely Lisivas el @3 (%70) Lds ASY) ]
&3 Solall yla) euds deud cily cpagaidl ey (%51) Ly "B3lics’y (%59)
"H'y (%35) "Wsuia"y (%41) "Basz"y (%49) "Blies" Ll e Apwsyull casl
(11 K&) (%30)

(2015) 2yl | S crylo¥ ! s 111 S

B ol g Al el

70%




Jide dabsll bl Jls madl @ aaSHLadl Sloguats oY badl @i dI Jgumsl!
SUldl ydas bl (12 JSa1) & midge 50 LSy Ayull CaS @ansds oo oyl
Ll § &3 Golally Aanadl Goylall o Amesly SlMisl oula¥l ol
2015 alal Jlad 3 qylazll

Oonin &3¥1 ol ylal e %87 oF cals¥l Slile] cadS (48 FST 8 94mu9
Alazadl Golall olsl Al 3y bl pulally "Alall 2agdy" dwyull oIl o
bl el Alall 23y dw,akl casd) ] %67 LAl

(2015) b ol pulally Hoyull CaSIl Iolisy) il counyl ¥ s 12 JSCi

B oY eladl W il Loylad!

87%

0.4% 1%

Alall b Jdhde e elall b J) by selally 1S b



Slo gilly dasla!

e Lalal atay sbatdl o DU Jootd Zan bl aliwsdl 9o quladdl ol 1Y)
2030 dubogll Jhad 23y § muose s LS — Adyall e @ild slazdl J) 5llly Laadl
soshat 3 58 8ygumy slatiadl ) B laall Aol abs — dalogll dpardll Azl il
olicl 39 .(2008 (Lssileg syl «wbice) DN 3 paladl allas cpawtd AU 5yl
shd 8 aldl et alls s 2002 ale § "Bapdr Al eulad” 3yl @)
slag Ol § walatll ALYl jama (2 Lbsll zaldl julas oy yde @iyl
AL cla LYl gl sasdl &dle dipu> palie 329 J) dxlxll Blas ALyl Lia

Aaazlly

e scadl aay ¢ ddyall e @lal sbad¥l ) Jemill dogakall Jhd Cslaal Ul 99
peizmll o 2l e 5ols Gladl publsll o ez slaey DU G elasll allas
L)l Gedn Sladerll adsysy Adlall Lwdlall 5,uall 55 Jeall Gyus couxl!
Oslli ¥ gl ¥ Gyl e dde j9pe mby oSy ool § @bl oulaall
Jue e aslally Slaabyll @ Adoudl chlasyl § Lassie ol e Osbax
Slealylly pslall Joudl sLas¥l § Jaas Dl ol ols (ols Sy JUl
e Oleszmiug Oldss lowas Leag - (PISA) Dall quan! Joudl Las¥ly (TIMSS)

pslally Sluabdl Gole § el Juaxs mudt) auly Bl

SLSRY! B ol ¢l¥1 e 5 Sl JUso] J) dals 22> lia (il
e Gdatg Lasshis masdl sai 3 Aucal AST 1395 Iseald g laall leadl sl 501
Whlay Ghall Qleddl ad,a0 ju5ad e rpbaall clogudl aje Jbb 3 ol JShn

Aol 653l Jlre 3 W 3395l Bmall s 3 Slaf 4l LaS)

ol Gelo¥ly iyl Slguasy sl 2015 alad s @ eeladdl 2wy i iSy
Sy e galdl cnavall) Lgilidly (aeelilly ot Cralydl Gtigall) Lalacyl
39 - gabial] 2uabogll sulall e 48T 8 550m 2SN e shad § palanll pllas Jyo (b
Soiun e Lelnlasy Lxijlang aladl @eladdl d>lye calizl duibogll zalill julas yuxs
Alall bl sums Ll LS Gkl 3 aaladdl Dlal ssme mlall sda ady (ellall

40



o IS G pladl Llee Ble @ Lduaxy Ml (e ety @) Sladodlly uliall
(sly

logiady oyl Jom Aagd 13 65y euads d] 2015 alat ;s @ euladll dulys Bug
Jediy oyl malidly 3,01 Al @l Llasll olay goyladl oula¥ly cauull
Lenlass 2012 alad Jlad 3 palatd] Zulys @ln Alie dahull sda § susiudl Jelel
Lol lpshatll (amy o> Jold sslaie @ouds) tAuwlyudl zalidly 2alazll 2015 slaf
azdd ok dgas ) mlidl olal desgecs . cntawlddl on b 3480 § cdus &I
2012 alad Jlad § palasdl Aalys dudis die

oo ol elilul g1 (e 2015 alad Jhad § el Aulys milu Cadss @ ale Sy
9 Ayl STl ol Lalgize of zaldl julas (ogiades ouylo¥l of ol ols
oo Oortegazll Loy Jume ) Jladdl wie szl (205 cazmy 2l pag Aubogdl clyLasl
WM yladdl § 4] L) s Lo e STl aledly . palidly aalasll ea¥l ola
G bl oedl (e usse J] Axl> lia 2012 alad Jhad G et Al 2ol
Il (e IS de gall isb 6,31 cuaafy 2002 ale 3 3lhasl Ul gulatll Al
dioys G adshll Sl (o wpdind o szl sda gl (g .Omla¥ly cawalls
J>le e cpanll ol e clldg dalzsll alae¥l jlae e LTl (o degazll (i
Lbaslly o8 clo¥l Glagy Lad dolsy ldl lda oo 2sbdl dalizll gl
Jlsbs MLl uds daglie oo LiSoges 1iag aadsgll (alua¥ly clallazlly daglat)
Lolaaddly Lelera¥) @plals sl Uayl jlacdl @ ¥l ae ceuls Slgiw

Lpganys 31 alidl C8dlas-ly

SIslly Auaill Sl czalill Ssimay byl zalill las of 4 <l ¥ Lasy
Sligh s 3 ealatll 5352 (et Zala spal LS oMl s Aulecs <parladl]
Sraiel ey Sl 3 Busliilly atll Ease o LisM Zedle galio slic] J) 2ols
agaoms ) Jld) alaslly alaall 5,130 g limine cBustr Sliarais jolss paizll sslas

Bl perzll e Lasy ST (S 2aidle 08 Adl| zalill



| i 13xke

Lslal cead zgaun Zasl (40 2015 alad Jlad 3 uladl Auslys (0 palradl mludl GG
@ Al L3Lazi¥ly el Ggmdl wan zowd! Oldes qud (3,8 cas
¥y (Il K2 qgladdl allas 3 &S Buall aldl J) zedl Jl
@ Aea¥l b ol sl bzl sda oo Jadll 599y 2lo¥! Al cliacly «nyally
Lartd) Al § Baazmll Glua¥l gzl siadl bl colS 13] L ouds
oWl (2 L UiS S (S @ 3]y (Blxs 3a=s 2016-2011 jlad dulbsll
orasadll 1da eeald LY ulzll o osllall SLY1 eedly @uadll 3oley Lglhall

AL dyis Byt Amislg Bogao sy 1Y (ols (S clin uel]

Ll ol
oaibas yuad Glasyl aaazll oo oLd¥) Yia Slas! Blee (2 Sliall A5
odinl e 3yuall (¥ qupie s @l G Ll 15390 aliy (S8 Glas! aarzll
orasad e daiad cAulull e Badl (2 Jly «Glas) peimall Axmie cleliizal
Lalys @ Lensiadl Slpadl cpesany dalaall Bladl 8l Lad Agal) 385

hi § edadll

ligall GT5lb] aog @3 zawdl cliad Gugall Glasyl szl ca DL o
Als e 130l aall Jid (e eyl | (Say ool Glasyl aezll 51,891 aezd
RIPCIURPTS:{ BYES (R PPRE-DES PRS- B R-DNES (PR WP IV RI(F SPES - TR B

oz £939 ol Gaslieg cslowl (e Slaglan ae Goylall geer o Y lda @
31 ge ol Auals of A of Adtun) Ayl allasy (WS of Sliy ol () Al
Sl die gallly puolally (palidl Cagapall § DI s J) 28LSYL Loyl (e
Le s las] Olacize Bue ) Sluall Hlb) muudn led colaglall el e 130!
Ludlmte 4ueypd Slegazme () Jlas¥l perzll oldl ciand cladbll sla (alid &)
o Slas¥l aezzll 3 38 K 09 O Llglog liall 5l el 8 L
Lwwlite Slige ds dasyb alasial @ A (G el Gaay) Hlasd ddlers>|
sas ol Gay lda Aually LY o Wlats 2ads S 3 Dlall GlasY peizll Jazd



o) obYl @ Sladall pren @ OSHLAL sus pe slite 0585 OF ey 2aall oyl
(iye IS oo Ml sue (i Hlas] @3 4T (o A8l

Gl contloge e wlipe 35T Adee Cae Wlgde M Lasl @ Aab 8 Jsls
dee) Lol Gigmdl @ wleall paeas @ Glasial A4S 2 Lol Jaaxll o
I3 Al Hlasl @ (¥l Al U 32009 el Laghasil Joudl sSuisy]!
clocdl o DLl HLasY Lglude Limypd Jany cllid lam> po cwlils Allazs|
il sl g . ladall e dads K9 2y S 0 AT e Jiles sue HLasd
Wik clldy gupde cie S o dnly duad slasl @ -Gl Jeall Jyad) -
adl § Jundll lia (Db pear (el @3y Auilgdis

ool b e Sy de goledl Chyaiall 3 Ml Hlast @3 (Sl dals @
¥ By Aadlly Aalae¥l Goplally aalilly coltdl Caganall 3 Cllally sl
Jly) @3 LS . Matl Alys § ppleasl @3 Goddl DI LT ) cblusiad Jlaoy) @3
ROUNINE J5-A QUINCORSIES {RIN R Y PREN | NUPORV-UIRSVON N ORI g A e 9

Lilas¥l wlpaadl 3:LS pleat? (lledl Jdes § ddan Slive puaiad Lol
Sbasyl adleast Hlae¥l § G mee Al psie olid] @ (pols Sy Sl aucg
AU zadl @ LAl Gamy sllac austug ool mxalt ga Al LY aucs
Bpall Sl Somy oLl amy @ sl s abldl Julxs @ eant o ST
Ayl wd Slasyl parzll Jiasl Sy

Sligall ds @ Unidls LY anes diall gx>

Cuady olas 4 ol e e 42 oo el e 3oL Lele a8y (&1 Al 058
el Led JE ally Al Goylaell Lwdlly Lpd madd! el2¥ sliaad gl ol
s By Jda medl § laylas) @ @l Jysmill (b e chla (38 Lasac)
Fga 38 (e §3l3) 2349 (eyke 495 5 el 19 1,462 9 cdlls 1,803 agldl bl
A 2.4 -/+ cliadl sl s Jield oad¥l uxdl o8 odlel 35S0l aBYI o
erasatll Sll Hlaedl 3 sl cleadl dsl s Jwla Glus oMl 2l L5t
Asl slhasy A=l olpwad! ol (Sl sladally creldl oo @il i)
sl Jodd 08 (ales el i alasiuly 8pe 100 gadl cl] @3 13) 19 ol
clus (Say 4] LsY xue 100 o gaw 95 3 "Wdian)l Aol cliall s



claasl @ld Slipe dsl dhs e wilud Lgadl o zad) lia @ clipadl dsT elas
o Adlasdl e ey gulal jaie (& Aglsdall clipadl D3¥ 5l sda Adg,as
Aoy Silige 5T ol paasdl clbue d5T (5,381 cliall 451 3,k

Oladl sluse)

Orezie JiB e Aol Bl ) Lgezss @8 dalel Al Al s @
Sl ame G o>l Jid e Ll dppall Leud]l omd @5 ez Al day (8 ime
@ elld day opally Lyl canalll Ogian cpdd Azl 23lazd¥ly deloanYl
lia Jocl Glgde 8ylisll & ¥l oylaeld 5Las¥l U3 Lo Al>ye § olazwd) Hlas
A Sl Al delus et W Corens dagd Sleglas gyl HLasy)
sda e el Al Lpe G oo BGLL cnaSlEl cilogdaly co¥gmlly coloaally
LS abldh Jo] (oa] Lazmay o3 Olaaaddl (o A6kl Audll aog @3 closlall
Sblaral Jl) @ ge¥l sl lat Lesdy 2015 nedys @ cbilunadl Jliy| 3
Oyl Ll JALL (§ Laiad i M) bl 15als (01 Cdatl oLl () Uyl o LY

el 8 Coyrl EDlie P e me ol SUL cadd ¢ onyla¥ls

ekl Byl

med) Olslaol Jady o5 ol 3 DL ol cacilall 31,881 (e 5,8 S s
oLl Al ) Slgol 8510 plall c¥sSg5959 ccMLALl ¢lya] bty « oyl
oo O ple U pulall Jl oladdl Jid UL sla) oliy Loy ol

oS oeslall 31,381 e adsall

Dl oylall Golal wesy dgaxs ™
i ey pliall e Oadly Gyl pazms ™
Slolezal /o ¢f zmsss ™

Sblyl desi dlasdle ™



—p.l.é.”j Elé)}n_’ ;M.’LE.A) 48 9 &L’L.OL._L.LM‘ fb._zb.ub ;L;ﬁ\j YN g% L) Caes
(PAPI

Otlelall 8 (e B5lasell oslall e Golo¥ly Graeyall ae Dhilas ely) @5 LS
Aunsedd) UL alastal Torad) oLatd¥l elaa¥l Gymdl deaes ol

GLed! 3yl
Bouty bl Jlsoly el el caailall 51,881 als (Sbldl paz (o sL@¥! amy
Bacluney cMilaa clir] pllas sy b allas @ cl¥ly ML (o Lple Jyvazdl day
(838l bl cale @ LYl mes @ S day sl dxdlal Blaly ol
ey day Jud=dl] STATA Lapay Llassy lape,d @iy Sbiladl sda ceeds Laaag
Glax| zaliy sa9 STATAT4 maliy alosiwl Sbladl Julxs @3 2ol by
Jolazelly 3lasy Lesdy sl o Aclan¥l aslall G Bole pusivg Aaladl al230

3599 JuuS| by 9,Sue § Laslacl @i uad Asldl agudly



CIAESY (RIS
Brewer, D. J., Goldman, C. A., Augustine, C. H., Zellman, G. L., Ryan, G., Stasz, C., & Constant, L. (2006).

Working paper: An introduction to Qatar’s primary and secondary education reform. RAND Education, WR-
399-SEC. Retrieved from http://www.rand.org/qatar/pubs.html

Howard, J., & Major, J. (2004). Guidelines for designing effective English language teaching materials. The
TESOLANZ Journal, 12, 50-58.

Hyslop-Margison, E. J., & Sears, A. M. (2010). Enhancing teacher performance: The role of professional
autonomy. Interchange, 41(1), 1-15.

Kitao, K., & Kitao, S. K. (1997). Selecting and developing teaching/learning materials. The Internet TESL
Journal, 4(4), 20-45. Retrieved from http://iteslj.org/Articles/Kitao-Materials.html

Maha Ellili-Cherif and Michael Romanowski (2013). Education for a New Era: Stakeholders’ perception of
Qatari education reform. International Journal of Education Policy & Leadership, 8(6): 1-17.

Qatar General Secretariat for Development Planning (QGSDP), Qatar National Development Strategy 2011—
2016. Doha, Qatar. Gulf Publishing and Printing Company.

Reinders, H., & Balcikanli, C. (2011). Learning to foster autonomy: the role of teacher education
materials studies. Self-Access Learning Journal, 2(1), 15-25. Retrieved from
https://sisaljournal.org/archives/mar11/reinders_balcikanli/

Ruth, G. (2005). No books, no problem: Teaching without a text. Edutopia. Retrieved from
http://www.edutopia.org/teaching-without-text

Stasz, C., Eide, E. R., & Martorell, P. (2008). Post-secondary education in Qatar: employer demand, student
choice, and options for policy. Santa Monica, CA: RAND Education.

Social & Economic Survey Research Institute. (2012). Qatar education study 2012: Curriculum Report. Doha,
Qatar. Retrieved from: http://sesri.qu.edu.qa/Education_Curriculum_Report_2012

Supreme Education Council (2016), “E-Learning”. Retrieved from
http://www.sec.gov.qa/En/Elearning/Pages/default.aspx

Voltz, D. L., Sims, M. J., & Nelson, B. P. (2010). Connecting teachers, students, and standards: Strategies for
success in diverse and inclusive classrooms. Association for Supervision & Curriculum Development (ASCD.).
Retrieved from
http://www.ascd.org/publications/books/109011/chapters/Supporting-the-Classroom-with-Materials-for-
Instruction.aspx

i yall an Ll

wals) 46,8 s sl 2016-2011 (Auilagdl Apeitld s Bl el 2011 ks 3 ool agasald Zalall 2LY)
Aelblly 2aill

03 ka8 o ull zalill 0,85 2012 a3 § ealadll Zualys (& 22012) Al L3Lazd¥ls Aclaia¥l Sl sae
http://sesri.qu.edu.qa/Education_Curriculum Report 2012 : s 4ule Jgumn=ll




ENGLISH REFERENCES:

Brewer, D. J., Goldman, C. A., Augustine, C. H., Zellman, G. L., Ryan, G., Stasz, C., & Constant, L. (2006).
Working paper: An introduction to Qatar’s primary and secondary education reform. RAND Education, WR-
399-SEC. Retrieved from http://www.rand.org/gatar/pubs.html

Howard, J., & Major, J. (2004). Guidelines for designing effective English language teaching materials. The
TESOLANZ Journal, 12, 50-58.

Hyslop-Margison, E. J., & Sears, A. M. (2010). Enhancing teacher performance: The role of professional
autonomy. Interchange, 41(1), 1-15.

Kitao, K., & Kitao, S. K. (1997). Selecting and developing teaching/learning materials. The Internet TESL
Journal, 4(4), 20-45. Retrieved from http://iteslj.org/Articles/Kitao-Materials.html

Maha Ellili-Cherif and Michael Romanowski (2013). Education for a New Era: Stakeholders’ perception of
Qatari education reform. International Journal of Education Policy & Leadership, 8(6): 1-17.

Qatar General Secretariat for Development Planning (QGSDP), Qatar National Development Strategy 2011-
2016. Doha, Qatar. Gulf Publishing and Printing Company.

Reinders, H., & Balcikanli, C. (2011). Learning to foster autonomy: the role of teacher education
materials studies. Self-Access Learning Journal, 2(1), 15-25. Retrieved from
https://sisaljournal.org/archives/mar11/reinders_balcikanli/

Ruth, G. (2005). No books, no problem: Teaching without a text. Edutopia. Retrieved from
http://www.edutopia.org/teaching-without-text

Stasz, C., Eide, E. R., & Martorell, P. (2008). Post-secondary education in Qatar: employer demand, student
choice, and options for policy. Santa Monica, CA: RAND Education.

Social & Economic Survey Research Institute. (2012). Qatar education study 2012: Curriculum Report. Doha,
Qatar. Retrieved from: http://sesri.qu.edu.qa/Education_Curriculum_Report_2012

Supreme Education Council (2016), “E-Learning”. Retrieved from
http://www.sec.gov.qa/En/Elearning/Pages/default.aspx

Voltz, D. L., Sims, M. J., & Nelson, B. P. (2010). Connecting teachers, students, and standards: Strategies for
success in diverse and inclusive classrooms. Association for Supervision & Curriculum Development (ASCD.).
Retrieved from
http://www.ascd.org/publications/books/109011/chapters/Supporting-the-Classroom-with-Materials-for-
Instruction.aspx

ARABIC REFERENCES:

Social & Economic Survey Research Institute. (2012b). Qatar education study 2012: Curriculum Report. Doha,
Qatar. Retrieved from: http://sesri.qu.edu.ga/Education Curriculum Report 2012

The data collection for the QES 2015 took place before the replacement of the Supreme Education Council
(SEC) with the Ministry of Education and Higher Education, which occurred as part of a government re-
organization in early 2016. Therefore, for purposes of this research the SEC will be referred to.



interviewer instructions, and interview length. Based on this information, the final version
of the questionnaire was created and then programmed for data entry purpose. The
guestionnaires were sent to stakeholders in November 2015. Parents of the students who
received the student questionnaire were also sent the parent questionnaire to be
completed at home. Data were collected from teachers and administrators through
interviews conducted in their respective schools.

Survey Administration

Each interviewer participated in a training program covering fundamentals of school
survey, interviewing techniques, and standards protocols for administering survey
instruments. All interviewers practiced the questionnaire before going to the schools. In
general, interviewers were expected to:

= Locate and enlist the cooperation of schools and students.
=  Motivate teachers and students to do a good job.

= Clarify any confusion/concerns.

= Observe the quality of responses.

Data were collected from students and parents using paper questionnaires (Paper-and-
Pencil Interviewing — PAPI). Teachers and administrators from the selected schools were
interviewed by SESRI fieldworkers using Computer-Assisted Personal Interviewing
(CAPI).

Data Management

After data collection was completed, interviewers manually entered responses from
students and parents into Blaise, which is a computer-assisted interviewing system and
survey processing tool. The responses were then merged into a single Blaise data file.
This dataset was then cleaned, coded and saved in STATA formats for analysis. After
weighting the final responses, the data were analyzed using STATA 14 which is general
purpose statistical software packages commonly used in the social sciences. Tables and
graphs were generated in Microsoft Excel and Word.



stage, the school was selected with probability proportionate to its size (i.e., PPS). This
gives an equal chance of selection for students while allowing for a similar number of
students to be chosen from each school for each strata. In the second stage, for ease of
the field work, we randomly selected one class for each grade in the school and all
students in the class were included in the survey.

In the student study, students in grades 11 and 12 in the secondary schools and students
in grades 8 and 9 in the preparatory schools were selected. For the parent study, the
parents of the students selected in the student study were sent questionnaires. Lead
teachers of the classrooms selected for the study were sent questionnaires as were the
administrators for the school.

We account for the complex sampling design in the data analysis to ensure the
unbiasedness and efficiency of the statistical estimates. Particularly, a weighting variable
was created to take into account the selection probability and the non-response.
Weighting is a mathematical correction used to give some respondents in a survey more
influence than others in the data analysis. This is sometimes needed so that a sample
better reflects the population under study.

SAMPLE SIZE, NON-RESPONSE, AND SAMPLING ERROR

The sample size of this survey is 42 schools. However, 4 schools refused our survey
requests. For the remaining 38 surveyed schools, all students in the selected classes
fully participated in the survey. In the final data, we have 1,803 students, 1,462 parents,
495 teachers, and 234 administrators from these 38 schools.

With the above number of completions, the maximum sampling error for a percentage is
+/-2.4 percentage points for the student survey. The calculation of this sampling error
take into account the design effects (i.e., the effects from weighting, stratification, and
clustering). One possible interpretation of sampling errors is: if the survey is conducted
100 times using the exact same procedure, the sampling errors would include the "true
value" in 95 out of the 100 surveys. Note that the sampling errors can be calculated in
this survey since the sample is based on a sampling scheme with known probabilities.
This feature of random sampling is an essential element that distinguishes probability
samples from other sampling methods, such as quota sampling or convenient sampling.

QUESTIONNAIRE DEVELOPMENT

The questions were designed in English and then translated into Arabic by professional
translators. After the translation, the Arabic version was carefully checked by researchers
at SESRI who are fluent in both English and Arabic. Next, the questionnaire was tested in
a pre-test of four randomly selected schools. This pretest gave valuable information
allowing us to refine question wording, response categories, introductions, transitions,
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APPENDIX: SURVEY METHODOLOGY

Results from the Qatar Education Study (QES) 2015 come from four surveys
administered under the direction of the Survey Operations Division at the Social and
Economic Survey Research Institute (SESRI). The surveys were sent to central
stakeholders in K-12 education: students, parents, teachers, and administrators.
Feedback from these stakeholders is critical to evaluating whether the reforms
implemented in fulfillment of the targets outlined in the Qatar National Development
Strategy 2011-2016 (NDS) are succeeding, and if not, which reforms may need
reevaluation and additional support from the Supreme Education Council (SEC). This
survey design is especially appropriate because it paints a clear picture of the
participants’ school experience.

SAMPLE DESIGN

Sampling is the process of selecting those individuals from a population to estimate
characteristics of the whole population. It plays a critical part in any school survey since
the ability to make valid inferences to the population, which is the target of the
investigation, relies upon a rigorous sample design. In the following, we discuss issues
related to the sampling design used in the QES.

Students were the target population for the survey sampling. The sampling frame, which
is a list of all those individuals in a population who can be selected, was developed by
SESRI based on a comprehensive list of all public and private schools in Qatar which
was provided by the Supreme Council of Education. In this frame, all schools are listed
with information about school names, address, school gender (boy, girl, or coed), system
(independent, international, private, or other type of schools), and the number of students
in grades 8, 9, 11, and 12.

Based on the information about the school size, school system, gender and grade, we
divided the sampling frame into several subpopulations (i.e., stratum). This stratification
divided members of the population into subgroups that are relatively homogenous before
sampling begins. We tried to make every member of the population have the same
probability of being selected (i.e., self-weighting) so proportionate sampling was used to
make the proportion of students in each stratum similar between the frame and the
sample. That means the number of sampled schools needed to be proportionate to the
number of respondents across strata in the frame (assuming that the same number of
students was selected from each school).

Inside each stratum, students were randomly selected following a two-stage sampling
process which is probably the most commonly used sample design in educational
research (UNESCO International Institute for Educational Planning 2009). In the first



the QES. Overall, the findings indicated encouraging developments since the
implementation of the QES 2012.

In general, results from the QES 2015 did not disclose any clear line of dissatisfaction on
the part of either teachers or administrators regarding the curriculum standards,
curriculum content, textbooks, and national tests. However, caution needs to be taken
when looking at their reported satisfaction with these curricular matters. To reemphasize
what was pointed out in the QES 2012 reports, further research is needed to look into the
Education Reform that was launched back in 2002 in Qatar and track its long-term impact
on students, teachers and administrators. Such research would benefit from using
longitudinal data that observes the same cohort of students over the years in order to tap
different developmental stages of this impact, especially regarding student academic
performance, educational plans and aspirations, and career objectives. This will enable
us to trace the same students throughout their school years while also taking into
consideration their different socio-economic backgrounds and the different curricula they
are exposed to.

The national curriculum standards, curriculum content, textbooks and teaching materials,
and student assessments are all critical to improving the quality of education in Qatar.
There is a need to tailor the curriculum to the rapidly changing and growing needs in the
country. As society continues to evolve and new disciplines emerge, the Ministry of
Education and Higher Education will need to update existing curricula so they are better
suited for the needs of society.



CONCLUSION AND RECOMMENDATIONS

The realization that education is a vehicle for the country’s transition into a knowledge-
based economy — as is identified in the QNV 2030 and the National Development
Strategy (QNDS) — has driven Qatar’s leadership to invest heavily in developing the
resources needed to improve the country’s education system (Stasz, Eide & Martorell,
2007). Following the launch of the Education for a New Era (EFNE) reform in 2002,
Qatar’s K-12 school system has undergone drastic changes, and the National Curriculum
Standards are at the heart of the country’ educational reform. This was in response to the
need to develop a modern, high-quality curriculum that is responsive to student and
societal needs.

With Qatar's ambitious goals to transition into a knowledge-based economy, the onus
rests on the country’s system of education to prepare a generation of young citizens
capable of meeting the demands of modern society and the highly competitive
employment market. Expectations for Qatari students to do well at school are high, but
despite a decade of reforms they are still falling behind in international test scores on
mathematics and science, for instance. Their performance in the Trends in International
Mathematics and Science Study (TIMSS) and the Programme for International Student
Assessment (PISA) — two large-scale international assessments used to assess student
achievement in mathematics and science — is especially low.

Therefore, significant improvements in education performance are required to unlock the
great potential of Qatari youth to play a more important role in their country’s growth and
development. This is particularly so given the intent of the country’s officials is to enhance
the knowledge, skills and competencies of young Qataris in hopes of filling the existing
workforce void.

This study — the QES 2015 — explored teachers’ and school administrators’ perceptions
of the education system in Qatar, focusing more closely on the National Curriculum
Standards, with specific reference to preparatory (8th and 9th grades) and secondary
(11th and 12th grades) schools. Internationally benchmarked national curriculum
standards, which are at the heart of Qatar’s educational reform, have been identified for
K-12 grade levels. These standards identify measureable outcomes and expectations
that students need to meet at the end of their learning experience at each grade level.

The QES 2015 aims at providing valuable insights into teachers’ and school
administrators’ views and opinions regarding issues of direct relevance to the school
curriculum. The analysis used in this study involved comparing the results of the QES
2012 and QES 2015 pertaining to the school curriculum in order to provide an informed
perspective on some important developments that took place between the two cycles of



To gain better understanding of participants’ perceptions of national standards,
administrators were asked a general question that requires their evaluation of textbooks.
As can be detected from (Figure 12) below, administrator data shows clear differences
between Independent and other schools in the QES 2015.

More precisely, administrators’ responses revealed that 87% of other school
administrators find the textbooks “very related” to the national standards. In the case of
Independent School administrators, 67%, indicate the textbooks are very related to the
national standards.

Figure 12: Administrators’ Ratings of Textbooks Related to the
National Standards (2015)
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Figure 10: Who Chooses Printed Textbooks for School Subjects
(2015)?

W Independent Schools g Other Scohols
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When asked to rate the textbooks, administrators’ responses yielded two interesting and
divergent patterns: the first demonstrates ascending ratings whereas the other represents
a descending evaluation. For Independent School administrators’ ratings of the textbooks
as “Poor” were the highest (70%), followed by “Fair” (65%), “Good” (59%) and “Excellent”
(51%). In contrast, ratings of administrators at other Schools show proportions of (49%)
for “Excellent”, followed by “Good” (41%), “Fair” (35%) and “Poor” (30%) (Figure 11).

Figure 11: Textbook Ratings by Administrators (2015)
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Table 7: Administrators’ Discussion of Student Assessment

Independent Schools Other Schools
0, 0,
Items () ()
2012 2015 +/- 2012 2015 +/-

Administrators discussion of students’ assessment less than twice a semester

Teachers at your school 25 46 21 50 52 -2
Students’ parents 66 a7 -19 75 65 -10
Administrators discussion of students’ assessment twice or more times a
semester
Teachers at your school 75 54 -21 50 48 -2
Students’ parents 34 53 19 25 35 10

As can be observed from Table (6) and Table (7), noteworthy differences were detected
for administrators’ discussion of student assessment with teachers at their school
between 2012 and 2015. More specifically, Independent and other Schools exhibited
highly important differences between 2012 and 2015, with this being particularly the case
in relation to the former type of schools.

The results also revealed that the overall majority of administrators reported that the
Supreme Education Council has been the party largely in charge of chosen printed
textbooks for school subjects. It is clear that 90 percent of Independent School
administrators believe printed textbooks are the responsibility of the Supreme Education
Council, compared to 10 percent of those in other Schools (Figure 10).



Table 6: Teachers’ Discussion of Student Assessment

Independent Schools Other Schools
0, 0,
Items (%) (%)
2012 2015 +/- 2012 2015 +/-

Teachers discussion of students’ assessment less than twice a semester

With fellow teachers at

7 12 5 21 15 -6
school
With the school 23 23 0 35 32 3
management
With the subject coordinator | 10 15 5 23 24 1
With students’ parents 26 24 -2 35 25 -10
With individual students 27 26 -1 13 12 -1

Teachers discussion of students’ assessment twice or more times a semester

With fellow teachers at

93 88 -5 79 85 6
school
With the school 77 77 0 65 68 3
management
With the subject coordinator 90 85 -5 77 76 -1
With students’ parents 74 76 2 65 75 10
With individual students 73 74 1 87 88 1

Conversely, the results concluded from administrators’ data pointed to a very comparable
trend. Here, the data from 2015 revealed an important fall in the rate of administrators’
discussions of student assessment with teachers. Accordingly, an important decline was
seen from 75% in 2012 to 54% in 2015. Additionally, the results also pointed to clear
developments showing a noteworthy increase from 34 percent in 2012 to 53 percent in
2015 with respect to administrators’ discussions of students’ assessments with parents of
students twice or more times a semester (see Table7).



TESTS AND EVALUATION

When asked about the number of times per semester teachers and administrators
discuss their students’ assessment, the reported results for 2015 indicated that
Independent school teachers’ discussions with fellow teachers and subject coordinators
at school once a semester have increased by 5% each, compared to 2012. At the same
time, the results disclose a decrease in their discussions of student assessment with
students’ parents (2%) and individual students (1%). It is also evident that those teachers’
discussions of students’ assessment with fellow teachers and subject coordinators at
school twice or more times a semester dropped by 5% each. However, their discussions
of student assessment with students’ parents and individual students have increased by
2% and 1%, respectively.

With regard to other schools, the results for 2015 reveal a drop in teachers’ discussions
of student assessment once a semester with fellow teachers at school (6%), school
management (3%) as well as students’ parents’ (10%). In contrast, the results reveal a
jump in teachers’ discussions of student assessment twice or more times a semester with
fellow teachers (6%), school management (3%), parents’ (10%), and individual students
(1%) (see Table 6).



Time can be a real challenge for teachers who try to design and develop their own
materials because they may find the whole process time consuming. For Brewer and
colleagues, the decision by the leaders of Qatar to overhaul the system of education
involved “forming new institutions, changing educational standards, and establishing an
accountability framework. Their decision to implement the reform within a very short
timeframe increased the risk. It is too soon to tell how well these mechanisms will work to
raise education quality.” (Brewer et al., 2006).



In order to achieve the goals of the Qatar National Vision 2030, Qatar Supreme
Education Council (SEC) launched the E-Learning program “in order to develop the
educational process and to provide the e-services, based on integrated digital technology
to enhance the efforts of the Government of Qatar in improving the quality of teaching
and learning™®. The intent was for the e-Learning project to make curricular materials
directly accessible to Independent school students through the distribution of tablet
computers. A late 2012 announcement about the launch of the E-Learning Portal
communication and electronic library indicated that the SEC intends to “begin to
implement interactive e-book project, which will replace the textbook during the five-year
plan for the implementation of e-learning projects” (SEC, 2016). Reality on the ground
made it clear the E-Learning project would need to be carefully monitored. For instance,
books, whether in print or digital format, would still require the students to have adequate
reading levels to be able to digest the material presented. In fact as Voltz and colleagues
point to, “Today's students have increased exposure to multimedia and pop culture
technology resources. Some teachers may question whether there is any value in using
these specific resources and other computer- and Internet-based activities. According to
the U.S. Department of Education Office of Educational Technology (2004, as mentioned
in Voltz et al., 2010), students' computer skills are far beyond those of their teachers.
These students, often referred to as the Millennials, prefer to use the Internet and seek
information that is more abundant, accessible, and up-to-date” (Voltz et al., 2010).

Well-developed textbooks and other teaching materials are a key resource for both
teachers and students. They are excellent teaching aids as they serve to convey the
curriculum content to students. They provide a balanced organized and sequenced
presentation of information. Based on the findings from the QES 2015, teachers do not
seem to be very enthusiastic in their ratings of textbooks. The results reveal teachers’
reported heavy reliance on materials that they prepare themselves.

To better understand whether teachers are suitably prepared for preparing their own
materials requires an examination of the extent to which teachers themselves feel
prepared to meet the demands of their classes. Many in Qatar argue that a highly
decentralized approach to academic standards makes teaching and learning difficult to
control and it may be necessary to monitor the performance of teachers especially since
education in Qatar is a very diverse school system that reflects national and different
international curricula. A wide range of schools offer various curricula taught by teachers
from different nationalities to students of different backgrounds.

10 http://www.edu.gov.qa/En/Elearning/Pages/default.aspx
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It is clear that nearly all of independent school teachers routinely prepare teaching
materials to supplement textbooks (see Figure 9) and rarely or never use teaching
materials prepared by outside sources (such as publishing companies). Given past
concerns with the quality of teacher-prepared materials, Teacher-prepared materials may
be problematic, and may explain why the SEC has taken steps to have more
supplemental teaching materials prepared by outside sources. It is important to note here
that criticisms directed at the quality of teacher-prepared materials are not unique to
Qatar. Howard and Major, for instance, argue that the most important criticism against
teacher-produced materials is the quality of the materials, noting that “They may contain
errors, be poorly constructed, lack clarity in layout and print and lack durability” (Howard
and Major 2004).

The results of the QES 2015 regarding how often independent school teachers use
teaching materials other than the textbooks in a typical semester reflect a very similar
pattern in the QES 2012. Around 82% of teachers in the QES 2015 reported that they
use materials they prepared themselves in comparison to 86% in the QES 2012. This is
in contrast to a very low percentage of teachers who reported that they use materials
from outside their schools in both the QES 2015 and QES 2012 (i.e., 7% and 5%,
respectively).

Figure 9: Independent School Teachers’ Use of Materials Other than
Textbooks

B Always g Mostof thetime g Sometimes

Material prepared by the teacher 2015

Material prepared by the teacher 2012

Material prepared with other teachers 2015

Material prepared with other teachers 2012

Material prepared by fellow teachers 2015 24% 12% 1%

Material prepared by fellow teachers 2012 19% 16% 47%

Material from outside the school (exluding textbook) 2015

Material from outside the school (excluding textbook) 2012




Administrators and teachers at other schools were more optimistic about the textbooks in
the QES 2015 as compared to the QES 2012. As is shown in Table 5 below, around 87%
of administrators at other schools reported the textbooks are “very related to standards”
in comparison to 54% in QES 2012. Interestingly only 17% of administrators and 25% of
teachers at independent schools in QES 2015 reported that they believe that textbooks
are an obstacle to a good education "to a great or some extent in comparison with 42%
administrators and 28% of teachers in the QES 2012.

Table 5: Administrators’ and Teachers’ Attitudes towards

Textbooks
Independent Schools Other Schools
Items % %
2012 2015 " 2012 2015 "
Administrators
Textbooks are excellent 22 44 +22 39 38 -1
Textbooks are good 63 49 -14 49 57 +8
Textbooks are very related to 53 67 +14 54 87 +g
standards
Textbooks are somewhat related to 44 32 -12 40 12 -28
standards
Textbooks are obstacle to good 6 5 -1 18 3 -15
education to a great extent
Textbooks are obstacle to good 36 12 -24 20 13 -7
education to some extent
Teachers
Textbooks are Excellent 21 37 +16 31 36 +5
Textbooks are good 59 51 -8 52 49 -3
Textbooks are very related to 61 81 +20 72 78 +6
standards
Textbooks are somewhat related to 30 16 -14 22 7 -15
standards
Textbooks are obstacle to good 8 9 +1 15 7 -8
education great extent
Textbooks are obstacle to good 20 16 -4 23 18 -5
education some extent
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Figure 7: Administrators’ Attitudes towards Textbooks
(Independent Schools)

2015 g 2012

Textbooks are excellent

Textbooks are good 63%
Textbooks very related to standards 67%
Textbooks are somewhat related to standards

Textbook obstacle to good education great extent

Textbooks obstacle to good education some extent

Teachers confirm that text books are very related to national standards

When asked about their attitudes towards school textbooks, around 88 % of teachers
rated the textbooks they use as “excellent” or “good” (37% and 51%, respectively) in the
QES 2015 as compared to 80% in the QES 2012. Similarly, a sweeping majority of
teachers (97%) in the QES 2015 reported these textbooks are “very related” or
“somewhat related” to the national standards (i.e., 81% and 16%, respectively) in
comparison to 91% in QES 2012. Moreover, a quarter of teachers in the QES 2015
reported that these textbooks constitute an obstacle “to a great extent” or “to some
extent” (9% and 16%, respectively) to a good education in Qatar in comparison to 28% in
the QES 2012 (Figure 8).

Figure 8: Teachers’ Attitudes towards Textbooks (Independent
Schools)
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In most national education systems, there is a dispute between teacher autonomy and
the need for accountability for student performance (Hyslop-Margison & Sears, 2010). In
Qatar and in line with Education for New Era (EFNE), teachers now have a high degree
of autonomy in preparing their own materials while still accountable for their students’
learning. In the words of Reinders and Balcikanli argue that “Teacher autonomy is also
usually conceived of as including the ability to understand the students’ learning needs
and the ability to support them in their development towards autonomy” (Reinders &
Balcikanli, 2011). However, the quality of teachers remains a major issue in Qatar.
According to Ellili-Cherif and Romanowski (2013), “The majority of teachers in
Independent schools are expatriates, mostly from other Arab countries. Independent
school teachers enter the classroom with a wide range of education backgrounds, many
unqualified. According to the Supreme Education Council (2011), more than 30 percent
of teachers in Qatar are not qualified to teach, and 31 percent of teachers in Qatar have
no formal qualifications to teach, 35 percent of whom are teaching in Independent
schools”.

The Qatari Supreme Education Council (SEC) stresses the central role of textbooks in
the teaching and learning process. Currently, the Ministry of Education and Higher
Education provides textbooks, free of cost, for all subjects and to all students in primary
and secondary schools. Here, it should be noted that the these textbooks do not cover all
of the material in the curriculum standards and teachers are encouraged to develop and
provide supplemental materials to ensure that their lessons cover all aspects of the
curriculum and that their students will meet the grade-level curriculum standards (SEC,
2016).

Administrators’ rating of text books as “Excellent” in 2015

With regard to administrators’ and teachers’ attitudes towards school textbooks, results
from the Qatar Education Study (QES) 2015 point to a positive development in
comparison to the QES 2012 (Figure 7). Around 93% of administrators rated the
textbooks they use as “excellent” or “good” (44% and 49%, respectively) in the QES
2015, as compared to 85% in the QES 2012. Similarly, an overwhelming majority of
administrators (99%) in the QES 2015 reported that the textbooks are “very related”
(67%) or “somewhat related” (32%) to the national standards, in comparison to 97% in
the QES 2012. Interestingly, only 17% of administrators in the QES 2015 stated these
textbooks present an obstacle to a great extent (5%) or to some extent (12%) to good
education in Qatar in comparison to 42% in the QES 2012.



TEXTBOOKS AND OTHER TEACHING MATERIALS

Theoretically speaking, one could argue that the compromise between allowing teachers
to develop their own teaching materials and using a generic material developed for all
classrooms has been a challenge facing Qatar educational reform. The evidence based
on the review of literature is contradictory. On one hand, it is claimed that experienced
teachers can teach without having textbooks. On the other hand, it is argued that
materials teach students to learn and learners should be the center of instruction and
learning. Ruth believes that “Some textbooks do a fabulous job of making science
relevant, but others insult students' intelligence by oversimplifying and fragmenting the
subject matter so much that it becomes incomprehensible” (Ruth, 2005). Kitao and Kitao
(1997) believe that materials which include textbooks, video and audio tapes, computer
software and visual aids, may control and help both teaching and learning. “The choice of
deductive vs inductive learning, the role of memorization, the use of creativity and
problem solving, production vs. reception, and the order in which materials are presented
are all influenced by the materials” (Kitao & Kitao, 1997).

A prime focus of the education reform in Qatar has been to the need to place more
emphasis on the student rather than the teacher. In their quest for improving schools in
Qatar, policymakers and educators have allowed Independent school teachers to
develop their own teaching materials to meet the needs of their students. Thus, instead of
imposing nationally-mandated textbooks, Independent schools can now select their own
textbooks and prepare their own materials. According to Howard and Major (2004), the
teacher-produced materials have advantages as well as disadvantages. The advantages
are:

e Contextualization — Permits teachers to take into account their own unique
learning environment rather than using a generic material developed for all
classrooms;

e Individual needs —Teachers can produce or select materials that meet the
particular level and abilities of their students, rather than materials developed for
all levels;

e Personalization — Teachers have a choice and add a personal touch to the
materials produced; and

e Timelines — Teachers can incorporate the current local, national, and
international events into their lessons.

e The disadvantages, however, are:

e Organizations —Teacher’s designed material could generally lack “coherence
and a clear progression”;

e Quality — Teachers can produce or select materials that contain errors or lack
clarity and durability;

e Time — Teachers need a good amount of time to produce or select materials.
(Howard and Major 2004).



With respect to the frequency of reviewing of the curriculum content by school
administrators, the results did not indicate any significant changes by school principals
and academic advisors since 2012. As is clear from the results in Table 4, in 2015 over
90% of Independent School principals state they meet with teachers and subject
coordinators at least once a semester to discuss the curriculum content and around three
quarters of school principals meet with teachers and subject coordinators at least three
times a semester (76 and 77%, respectively).

Regarding meetings with the SEC, subject coordinators appear to be the ones who are
most frequently in contact with the SEC regarding the curriculum content. Indeed, all
subject coordinators report reviewing the curriculum with the SEC at least once a
semester in 2015 and the majority of them (70%) report doing so at least three times a
semester, compared to 23% and 15% of principals and academic advisors, respectively.

Table 4: Independent School Administrators’ Review of Curriculum
Content Each Semester, by Position in 2015

Academic Subject
School Principal Advns_or meets Coordm_ator
ltems meets with ... with... meets with...
(%) (%) (%)
Teachers 3 + times a 76 40 82
semester
Teachers 1+ times a 95 53 100
semester
Subject Coordinator 3+ 77 36 i
times a semester
S_ubject Coordinator 1+ 94 81 100
times a semester
SEC 3 + times a semester 23 15 70
SEC 1+ times a semester 50 67 100

To conclude, the results from the QES 2015 reveal encouraging developments that have
occurred over the three years following the QES 2012. This could be understood as
signaling that at least some of the policies related to the curriculum in Independent
schools have been successful and effective.
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Figures 5 and 6 below present teachers’ satisfaction with curriculum content by subject in
preparatory and in secondary school levels in 2012 and in 2015.

Looking specifically at preparatory schools (see Figure 5 below), the results show a
significant 15% increase in the proportion of teachers reporting being very satisfied with
the curriculum content from 38% in 2012 to just over half (53%) in 2015.

Figure 5: Teachers “Very Satisfied” with Curriculum Content, by
Subject in Preparatory School (Independent Schools)
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Looking at secondary schools (see Figure 6 below), the results show that only among
English teachers has satisfaction with the curriculum content significantly improved from
2012 to 2015. While less than a fifth (17%) of English teachers stated they were very
satisfied with the curriculum content in 2012, over half of them (53%) felt the same in
2015, hence a significant 36% increase from 2012.

Figure 6: Teachers “Very Satisfied” with Curriculum Content by
Subject in Secondary School (Independent Schools)
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administrators believe the curriculum content to be an obstacle in 2015, which makes a
significant drop from 38 % in 2012. However, in spite of the large increase in the
percentage of Independent School administrators who are very satisfied with curriculum
content, only 43% of administrators in independent schools are very satisfied with the
curriculum content in Independent Schools in 2015 compared to 62% in Other Schools.

Generally, Independent School teachers and administrators tend to report being
somewhat satisfied (rather than “very satisfied”) with the curriculum than their
counterparts in other schools, and this may be taken to mean that there is still room for
improvement as far as the curriculum is concerned in all schools. Most importantly,
however, Independent schools appear to be on a positive track to curriculum content as
the numbers have drastically improved in the three-year span between the 2012 and
2015.

Table 3: Teachers’ and Administrators’ Perceptions of Curriculum
Content

Independent Schools Other Schools
% %
Items

2012 2015 +/- 2012 2015 +/-
Teac;her: Very Satisfied with 34 49 +15 57 64 +7
Curriculum Content
Admin.: Very Satisfied with 18 43 +25 52 62 +10
Curriculum Content
Teacher: Somewhat Satisfied
with Curriculum Content = & E <k = U
Admin.: Somewhat Satisfied 70 49 21 a1 35 6

with Curriculum Content

Teacher: Curriculum is
obstacle to good education to 26 21 -5 24 15 -9
some extent

Admin: Curriculum is obstacle
to good education to some
extent

38 19 -19 18 22 +4




CURRICULUM CONTENT

While the curriculum content is defined in the Qatar Education Study 2012 as “the local

implementation of the nationwide curriculum standards” (QES 2012, p. 14)%, it is unclear
to what extent teachers and school administrators are aware of this clarification,
especially since the QES survey did not, in the course of administrating the
guestionnaire, redefine “curriculum content” to the respondents. Instead, it is more likely
that the QES provides a measure of the general perception of the curriculum by teachers
and school administrators. In fact, the QES 2012 report already pointed in that direction,
stating that there is “a strong relationship between the teachers’ level of satisfaction with
the curriculum standards and their satisfaction with the curriculum content” (QES 2012,
p.15).

The first part of this section on the curriculum content will focus on teachers’ and
administrators’ perceptions of curriculum content in both Independent and other schools
and draw a comparison between the 2012 and 2015 survey results. The second part will
examine teachers’ satisfaction with the curriculum content by the subject taught and by
level (preparatory vs. secondary school) in Independent Schools. Finally, the section will
look at the frequency with which principals, academic advisors and subject coordinators
review of the curriculum content with teachers, subject coordinators and the SEC®.

In the QES 2012 and 2015 surveys, teachers and administrators in all of the schools
were asked how satisfied they were with curriculum content. The main finding of the QES
2015 in that regard is that the proportion of teachers and administrators who report being
very satisfied with curriculum content has drastically increased in Independent Schools
since 2012 (see Table 3 below). The results show a 15% significant increase in
satisfaction between 2012 and 2015 for teachers and a 25% significant increase in the
same period for administrators. In 2015, about half of Independent School teachers
(49%) report being very satisfied with the curriculum content, compared to a third (34%)
in 2012. Still, in spite of this notable improvement, Independent School teachers remain
much less satisfied with the curriculum content than their colleagues in other schools,
nearly two-thirds (64%) of whom declare themselves very satisfied with curriculum
content in 2015.

Independent School administrators appear to be markedly more satisfied with the
curriculum content in 2015 than they were in 2012: less than a fifth (18%) of
administrators in independent schools report being very satisfied with the curriculum
content in 2012. In 2015, the number of administrators who report being satisfied
increased to 43%. Consistent with this result, findings show that less than a fifth (19%) of

% The data collection process was carried out under the SEC, before it was restructured as the Ministry of
Education and Higher Education in early 2016. Therefore, for the purpose of this report, the term SEC will be
used.



a semester. Only a third (31%) of these advisors report discussing the standards with
parents three times or more a semester. The proportion of subject coordinators who
discuss the standards with parents accounts for 43% (one and three or more times a
semester) (Figure 3 & 4).

Figure 4: Independent School Administrators’ Discussion One or
More Times a Semester in 2015

H Principal B Academic Advisor B Subject coordinator

100% 100%
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68% 74%
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With SEC With Parents With Teachers

Administrators’ discussion with SEC about curriculum standards

Based on respondents’ answers regarding administrators’ discussions with the SEC
about the curriculum standards, it is clear that 68% of school principals report discussing
the standards with the SEC one or more times a semester, compared to 38% who state
they hold these discussions with the SEC three or more times a semester. As for
academic advisors, 55% indicate they discuss the standards with the SEC one or more
times a semester and another 40% state they discuss them with the SEC three or more
times a semester.

By looking at discussions of the curriculum standards one or more times per semester, it
appears that subject coordinators display the highest percentage of discussions with
teachers and the SEC (i.e., 100% of subject coordinators), while academic advisors
exhibit the highest percentage of discussions one or more times with parents among
other administrators (74% of academic advisors) (see Figure 4).

Concerning discussions of the curriculum standards that extend for three or more times a
semester, subject coordinators display the highest percent among the group of all
administrators who discuss the standards with teachers, parents and the SEC. This
shows that subject coordinators are the most active group insofar as discussions of the
standards with the relevant parties are concerned (see Figure 3).
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Figures (3) and (4) show administrators’ discussions (administrators represent schools
principals, subject coordinators and academic advisors) about curriculum standards with:
the Supreme Education Council (SEC), teachers and parents 3 or more times a semester
(Figure 3) and one or more times a semester (Figure 4).

Subject coordinators’ discussion with SEC, teachers and parents about
curriculum standards

The results also indicate that all subject coordinators in all Independent Schools report
discussing the curriculum standards with teachers and the SEC once or more times a
semester in 2015 (see Figure 4). Moreover, while 43% of subject coordinators indicate
they discuss the standards with the SEC three or more times a semester, all of them
discuss these standards with teachers three or more times a semester and 43% of them
state they discuss the curriculum standards with parents three or more times a semester
in 2015 (see Figure 3).

Figure 3: Independent School Administrators’ Discussion about
Curriculum Standards Three or More Times a Semester in 2015

W Principal g Academic advisor g Subject coordinator
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Administrators’ discussion with parents about curriculum standards

The results also show that the majority of school principals (61%) report discussing the
curriculum standards with parents once or more times a semester while only 17% discuss
the standards with parents three times or more in a semester. In contrast, 74% of
academic advisors indicate they discuss these standards with parents one or more times



Teachers and administrators’ satisfaction about curriculum standards

according to school level

In terms of school grade, the results indicate that teachers’ satisfaction levels with the
curriculum standards in preparatory and secondary schools display similar patterns (43%
and 47% of preparatory and secondary teachers, respectively). However, when
comparing the subjects taught, there seem to be discrepancies in teachers’ satisfaction
with respect to grade level. For example, English teachers who are very satisfied with the
curriculum standards in secondary school represent 58% while their counterparts in
preparatory school constitute only 19%. In addition, the percentage of teachers who state
they are very satisfied with the curriculum standards in secondary schools is higher than
that of preparatory schools for the subjects of English, Arabic, Islamic Studies and Social
Studies®. The opposite holds for Math and Science’ teachers in that the teachers of these
subjects at the secondary level display less satisfaction as compared to their
counterparts in their counterparts at the preparatory school level (See Figure 2).

Figure 2: Percent of Teachers Very Satisfied with the Curriculum
Standards by Subject and Level Taught in 20158 (Independent
Schools)

|l Preparatory Secondary
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science teachers NN 47%
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i I 29%
A e s S 55%

i I 0%
S

: . I 6%
Social studies teachers o 55%

6 Social studies include 4 subjects: social studies, history, geography and art.

7 Science includes 4 subjects: science, zoology, physics and chemistry.

8 The results reveal variation in satisfaction with the curriculum standards among teachers teaching different
subjects. It is clear that the proportions of teachers who are very satisfied with the standards range from a
low of 20% (physics teachers) to 55% (geography teachers) in Independent schools. Similar results are
obtained for Math and science teachers who are very satisfied with the standards (41% and 42%,
respectively). Likewise, comparably similar results apply to Arabic and English teachers who are very satisfied
with the standards (43% and 41%, respectively).



Teachers know curriculum standards to great extent

As for participants’ attitudes toward teachers’ knowledge of the curriculum standards,
teachers’ and administrators’ responses appear to be quite similar and show a
significantly positive increase in the QES 2015, as compared to the QES 2012. The
perceptions of both groups of respondents reveal that more than half (69% and 68% of
administrators and teachers, respectively) think that teachers know standards to a great
extent)® (see Figure 1 and Table 2).

Table 2: Administrator and Teacher Attitudes toward Curriculum
Standards

Independent Schools

%
Items

2012 2015 +/-
Administrators  very  satisfied with  curriculum 22 21 1
standards
Teachers very satisfied with curriculum standards 32 45 +13
Administrators somewhat satisfied with curriculum

71 67 -4
standards
Teachers somewhat satisfied with curriculum 58 a7 11
standards
Administrators: Teachers know standards to great 38 69 +31
extent
Teachers: Teachers know standards to great extent 49 68 +19
Administrators: Teachers know standards to some 55 29 26
extent
Teachers: Teachers know standards to some extent 45 27 -18

5 The results point to a variation across Independent schools with respect to teachers’ satisfaction with
curriculum standards. At the level of preparatory schools, the range is from a low of 35% of teachers in one
school to 94% in another school. In contrast, the percentage is low among secondary schools (i.e. 64% of
teachers in one school to 86% of teachers in another school).
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CURRICULUM STANDARDS

As part of the Education for a New Era reforms, the Ministry of Education and Higher
Education has developed K-12 curriculum standards for core subjects (Arabic, English,
Mathematics and Science) as guidelines for providing high-quality education across
schools and school types. The curriculum standards support teachers in delivering the
required content for each grade and are the basis for standardized student testing
(QGSDP, 2011).

Teachers and administrators’ satisfaction on curriculum standards in 2015

This section provides an overview of the attitudes of Independent School teachers and
administrators toward the curriculum standards based on the results concluded from the
Qatar Education Study surveys implemented in 2012 and 2015. In general, the results
from the QES 2012 and QES 2015 show that teachers’ attitude towards the curriculum
standards display a positive and significant increase since 2012. Teachers are 24% more
satisfied with curriculum standards than administrators (45% and 21% for teachers and
administrators, respectively)* (see Figure 1 and Table 2).

Figure 1: Administrator and Teacher Attitudes toward Curriculum
Standards (Independent Schools)

m2015 g 2012

Administrators: Very satisfied with curriculum standards

Teacher:Very satisfied with curriculum standards

67%

Administrators: Somewhat satisfied with curriculum... 71%
0

Teacher: Somewhat satisfied with curriculum standards

Administrator: Teachers know standards to great... 69%

Teachers: Teachers know standards to great education 68%

Administrator: Teachers know standards to some extent

Teachers: Teachers know standards to some extent

4 There is a variation across Independent schools with regard to respondents’ satisfaction. The percentages
of teachers who are very satisfied with the curriculum standards range from 14% in one school to 69% of
teachers in another.



This report provides an opportunity to evaluate improvements that may have occurred
since implementing the QES 20123, The information given in the present report is meant
to inform strategic planning and decision making in Qatar and offer a summary of
stakeholders’ priorities. By specifying potential areas of intervention, it is hoped that the
conclusions drawn from this study will give indications that may be useful to the Ministry
of Education and Higher Education and other education entities in Qatar. More
importantly, it is vital that education decision makers build on the comments and
suggestions of teachers and school administrators.

This report provides a summary of some important results based on data collected from
the following surveys:

1. A survey of teachers, and

2. A survey of school administrators.

3 Merged data of QES 2012 and 2015 has been used in analysis
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INTRODUCTION

Over the past decade, the State of Qatar has invested hefty amounts of money to
improve the quality of K-12 education. In 2001, the country’s leadership started an
ambitious and comprehensive program to modernize its education system in order to
transform Qatar into a modern, diversified, and advanced knowledge-based society, as
outlined in the National Development Strategy (NDS) 2011 and Qatar National Vision
(QNV) 2030. The ultimate goal was to prepare citizens for the challenges of modern
society and equip them with the tools necessary for competing in a global economy. The
launch of Education for a New Era (EFNE), an educational reform initiated in 2002,
constitutes a key step taken by Qatar in its endeavors to improve the public school
system. Central to these attempts is the need to have a modern, high-quality curriculum
that is responsive to student and societal needs.

The national curriculum standards are at the heart of Qatar’s educational reform.
Accordingly, standards that are internationally benchmarked have been identified for
grade levels starting from Kindergarten through to grade 12 for the core subject areas of
Arabic, English, mathematics, and science as a first phase, then standards have been
identified for all subjects. The standards are designed to enable students to meet the
national goals outlined in the QNV 2030 and the NDS 2011. These goals delineate the
measureable outcomes and projects to prepare citizens for the future. Here, it needs to
be noted that top notch educational facilities and plentiful activities, extra- as well as
cross-curricular, are not of their own sufficient to ensure a system of education delivers
the desired outcomes of schooling; rather, interactions between the curriculum,
assessment and pedagogy are all key factors that shape students’ learning outcomes.
Low curriculum standards will result in student inability to perform at the levels required to
take a place in the knowledge economy.

Education systems around the world have come under increasing pressure to enhance
learning outcomes and enable students to participate effectively in national and global
economies. A real challenge facing Qatar's system of education is students’ low
academic performance, especially at Independent (public) schools. Indeed, at the center
of Qatar's educational reform lies “the underachievement of Qatari students in math,
science and English language at all levels” (QGSDP, 2011). The 2012 PISA scores of 15-
year old Independent school Qatari students for mathematics, reading, and science
revealed that they remain below average, as compared to other students from around the
world. In this regard, it is should be said that the PISA tests are not directly linked to the
actual curriculum standards or curriculum in place, including Qatar’s national standards.



The results reported in this report focus on four areas directly related to curriculum:
e  Curriculum standards,
e  Curriculum content,
e Textbooks and other teaching materials, and
e Student assessment and evaluation.

We welcome your questions and comments which may be directed to sesri@qu.edu.qa



Table 1: Numbers of Schools and Participants in the Qatar

Education Study 2015

Total Number of surveyed
schools

38 Schools

Independent Schools
24 schools

Other Schools
14 schools

Total number of surveyed
students

1803 Students

Independent Schools
1108 students

604 Qatari

504 Non-Qatari

Other Schools
695 students
56 Qatari

639 Non-Qatari

Total number of surveyed
parents

1462 Parents

Independent Schools
856 parents

434 Qatari

422 Non-Qatari

- Other Schools
: 606 parents

40 Qatari

566 Non-Qatari

Total number of surveyed
teachers

495 Teachers

Independent Schools
373 teachers

54 Qatari

319 Non-Qatari

Other Schools

122 teachers
0 Qatari
122 Non-Qatari

Total number of surveyed
school administrators?

234 Administrators

Independent Schools
153 administrators
95 Qatari
58 Non-Qatari

Other Schools

81 administrators
1 Qatari

80 Non-Qatari

The QES 2015 survey seeks to explore a number of issues pertaining to the curriculum in

use in Independent and Other schools, preparatory as well as secondary, in Qatar. As is
the case with the Student Motivation & Parental Involvement and the Facilities Reports,
the schools in the sample represent a cross-section of the main school types in the

country (e.g., Independent, International) and coeducational and single-gender programs.

The manner the QES 2015 was designed helps to compare between and within groups
(e.g. Independent School teachers and administrators) and examine relevant issues from
the perspectives of teachers and administrators. It is hoped that exploring the views and
perceptions of the respondents in this study will contribute to the development of future

education plans in Qatar.

2 Administrators include School Principal, Academic Advisor and Subject Coordinator
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PREFACE

This report is the third and last of a series of three reports prepared and published by the
Social and Economic Survey Research Institute (SESRI): Student Motivation and
Parental Participation Report, School Facilities Report and The Curriculum Report. The
aim of these reports is to document results derived from the Qatar Education Study
(QES) survey carried out in October—November 2015. The surveys involved preparatory
(8th and 9th grade) and secondary (11th and 12th grade) education in Qatar (QES 2015).
The survey included large samples of Qatari and non-Qatari participants across all
different school types in Qatar. The findings summarized here focus on the views and
perceptions of teachers and school administrators. These findings are accompanied by
some important and relevant recommendations.

This report seeks to provide important information related to the school curriculum which
may be useful in informing educational policy and practice. It summarizes important
results concluded from the Qatar Education Study and the information reported here is
intended to focus more closely on the views and opinions of teachers and school
administrators vis-a-vis the curriculum used in Independent and Other Schools in Qatar.
Combined, the three surveys included 3,994 participants representing 38 preparatory and
secondary schools.

The following table demonstrates the numbers of schools and participants involved in the
QES 2015:
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